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INTRODUCTION 

 

The “2011 Council Recommendation on policies to reduce Early School Leaving (ESL)”1 has 

demonstrated that ESL is a phenomenon “reflective of a range of inter-related personal, social, 

economic, educational and family-related reasons” and that even “schools play an important role in 

addressing ESL”, they “cannot and should not work in isolation”.  

The UT research report2 pointed out that a significant part of the sample of teachers still deem that the 

external role of CSOs or volunteering association may have little impact in reducing ESL. On the 

contrary, in the same research, the panel of interviewed CSOs states that civic engagement and 

volunteering activities carried out by students at risk are amongst the most effective countermeasures 

to reduce the disruptive impact of early school leaving.   

The main purpose of the UT research report is to pinpoint  the possibilities of a trans-sectoral 

cooperation involving “teachers, parents, pupils and their representative associations together with 

guidance centres, trade unions, employers and other experts as social workers and school 

psychologists”. Coherently with this, UT project fosters activities potentially aimed at improving and 

increasing these type of initiatives (as well as opportunities for teachers to learn new pedagogical and 

educational methods) by involving parents and external actors of the community in the life of young 

people.  

As recommended in all the documents of the Thematic Working Group (TWG) on ESL3, all the 

interventions designed to tackle ESL should be school-centred. Actually, the main need is to open up 

schools to CSOs, social workers, psychologists, educators, artists and  other community actors, 

generally perceived as positive and supportive for the purpose of reducing the level of youth 

discomfort, which in general must be considered as the main reason for ESL. 

An important role that the CSOs and other external stakeholders may play is also based on the 

possibility that the presence of different actors/stakeholders in the school context may lead to 

different methods of communication that will likely develop a desire for learning. If the students will 

perceive that they all belong to a broader community and that the school itself is part and parcel of 

this community, then a new feeling of belonging as well as a new sense of identity and responsibility 

could be more easily fostered. 

                                                 
1 2011/C 191/01 
2 Unexpressed Talent, “Social Inclusion and Valorisation of Young People: The Unexpressed Talent Research.” 
3 http://ec.europa.eu/education/policy/strategic-framework/doc/esl-group-report_en.pdf  

http://ec.europa.eu/education/policy/strategic-framework/doc/esl-group-report_en.pdf
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Considering specific target groups, the so called “foreign component” of the sample of the UT research 

is the one that shows bigger problems in terms of ESL rates and performances in school (higher 

number of repeaters). On the other side, according to a gender perspective, the female component of  

the sample declared a slightly higher perception of discomfort compared to the male one. Hence, in 

order to prevent ESL, it is recommended that specific categories of students should receive a higher 

level of attention with specific programmes . 

 

In order to better assess the specific target groups where interventions should be focused on, an alert 

tool has been created aiming at individuating (according to objective and analytical  criteria) those 

young students that might be susceptible of abandoning prematurely their studies. The alert tool has 

been designed in order to consider personal, social, economic, educational and family-related issues.  

The tool will be proposed as a game-test to the students, but on the other side it will provide the 

teachers with some basic information on the levels of discomfort of the respondents.  

It must be said and it must be made clear when interacting with all stakeholders that the UT alert tool 

does not have the aim to substitute other professional and psychological tests carried out by school 

counsellors or psychologists: it has the function of being an easy-to-use instrument to highlight 

whether some important areas in the life of a student do or do not show signs of discomfort.  

The practical test of the alert tool will give a feedback helpful to the fine tuning of the instrument itself.  

Although it is mainly focused on ESL, the alert tool could be modified in order to be used outside 

school, addressing persons that already left or finished their studies. In this case, it is important to 

underline the role of adults practitioners (CSOs, institutions or informal groups) in order to support the 

use of the tool and to analyse its results, in a logic of continuous support of the beneficiaries.   
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1. THE ALERT TOOL  

 

1.1 Indicators for youth discomfort assessment 

According to the ample literature available on the subject, one of the main causes of ESL risk and youth   

discomfort is the weak sense of identity or connection with the school as well as the surrounding 

environment4. Quite intuitively, extra-curricular activities could be a response suitable to provide 

alternative paths for  developing such sense of connection and belonging.  

Similarly, the educational purposes of extra-curricular and out-of-school activities should be 

coordinated between workers in schools, institutions and other people working in CSOs in order to 

avoid potential disconnection between different life experiences of the students.  

Closer cooperation between school and after-school activities (or extracurricular activities) is also 

important because it would provide opportunities for teachers to work with diverse teams and learn 

from the expertise of other professionals providing different solutions and point of views on specific 

issues. 

With regards to the setup of a system of alert that may help operators, school counsellors and, in 

general, professionals dealing with young people at risk, we have identified the main signals that 

should be taken in consideration by a Monitoring Group5.   

 

1.2 General description and specific areas 

The alert tool draft is composed by an electronic sheet (excel version) that it can be transformed in an 

online instrument and in a social networks platforms.  

The main characteristic of this tool is the possibility it will instantly provide results according to a 

double approach: 

- Youth output. The respondent completes the questionnaire with the aim to find out “which 

animal he/she is”. Through such a “quiz game”, he/she will discover which animal fits better 

with his/her behaviours, feelings and talents.  

- Adults output. The same questionnaire can be read by teachers (or other youth workers) in 

order to obtain specific information about the respondent in each specific area of inquiry 

                                                 
4 Ibidem 
5 On the basis of the responses given by students to the questionnaires in the alert toolkit, a mix group of teachers, 

school counsellors, psychologists and other stakeholders that we have simply called “Monitoring group” could 

have an instrument of evaluation in order to understand whether a specific student is at risk of ESL and thus take 

specific measures to support him/her.  
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regarding his/her life. The individuated areas are in our case: “School”, “Family”, “Social 

networks”, “Feelings” and “Talents”. 

 

The following is the list of the questions composing the survey. 

 

A. Area of “School” 

This is the set of questions directly connected with school, the perception of the respondents about 

school and how likely they are to finish their training path.  

 

N. QUESTION A B C D 

1 In general, do you like to go to school? I've always 
loved going to 
school. 

Sometimes I like 
to go to school 
while other times I 
do not like going 
to school. 

I do not like going 
to school. 

I hate school 

2 Have you ever repeated a class during 
your school career? 

No Once  Twice More than 
twice 

3 Considering your school results, what 
are your feelings? 

Very satisfied Satisfied Dissatisfied Very 
dissatisfied 

4 Does it  happen you skip school for 
any reason (except serious family or 
health reasons)?  

Never About 1-3 times 
per year 

About 4-9 times 
per year 

More than 10 
times per year 

5 How likely it is that you complete your 
current training path? 

I am 
motivated to 
complete this 
path of 
studies 

I am not 
motivated but I 
will complete this 
path of studies 

I have not decided 
yet. 

I intend to 
abandon this 
path of 
studies 

6 In general, how would you define your 
relationships with teachers? 

Very positive Good Cold Very bad 

 
 

B. Area of “Family” 

This specific set of questions investigates on the role the family has in the education paths and also as 

a cause of discomfort for pupils. For those respondents who, for any reason, do not live in family, the 

same question will be done referred to the communities they’re entrusted in or to the adults tutoring 

the interviewed pupils. 

 

N. QUESTION A B C D 

7 What is the highest level of education 
that your parents have achieved? 

Primary 
school 

Secondary (high 
school diploma or 
vocational 
training) 

University I do not know 

8 Are your parents interested in your 
school life/results? 

very 
interested. 

fairly interested. uninterested. I don’t know. 

9 In your family, how often do you enjoy Often. Sometimes. Rarely. Never. 
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talking together about interesting 
subject? 

10 Do you usually talk with your parents 
about your private/social life? 

Often. Sometimes. Rarely. Never. 

11 At home, do you feel you are 
responsibly contributing to the family 
life? 

Often. Sometimes. Rarely. Never. 

12 In general, do you feel your family as 
point of reference giving attention 
and help for you? 

Yes, very 
much 

Yes, a little Not very much Not at all 

 

 
C. Area of “Social interactions” 

This set of questions investigates on the social life of the pupils in order to understand their level of 

integration with the classmate groups and with other peers in general. This area provides more an 

outlook on the character of the interviewed pupils and their tendency to socialize (extrovert/introvert).   

 

N. QUESTION A B C D 

13 Do your parents usually know what 
you do during your free time? 

Never Sometimes Often Always 

14 In general, how do you feel in your 
current classmate/group of friends? 

I have a very 
good feeling 
with my class-
mates/friends. 

Sometimes I like 
my 
classmates/friends 
while other times I 
do not like them. 

Classmates/friends 
that I do not like 
are more than 
those that I like. 

I really hate 
my 
class/friends 

15 With your friends or class-mates, how 
many times do you talk about 
problems or personal feelings? 

Never Sometimes Often Always 

16 How frequently do you meet your 
friends in your spare time? 

Very Often. Often. Rarely. Never. 

17 Did or do you have any behaviours 
that caused you problems at school 
and/or legal problems? 

Never Rarely Sometimes Often 

18 How frequently you meet a group of 
people (not necessarily friends) that 
you share interests with (sports, 
cultural, etc.)? 

Never Rarely Sometimes Often 

 

 
D. Area of “Feelings” 

This is a general set of question aimed at detecting the specific situation of the respondents by 

assessing his/her perception about achievements and success. In general this set of question will help 

understanding how ambitious and how confident is the pupil with him/herself.  
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N. QUESTION A B C D 

19 For you, how important is to achieve 
success in school and employment 
career? 

Very 
important 

Important Not important Very 
Unimportant 

20 Choose the statement that represents 
you best: 

I am able to 
achieve 
everything I 
do. 

I am able to 
achieve almost 
everything I do. 

Sometimes, I feel 
unable to succeed. 

Often, I feel 
unable to 
succeed. 

21 How many times do you relatives or 
teachers congratulate you for your 
achievements (test results, work or 
other ) 

Never Sometimes Often Very often 

22 How many times do your 
friends/coachers/adult mentors 
outside school congratulate you for 
your achievements (as sport results, 
artistic performances, etc.)?  

Very often Often Sometimes Never 

23 Some personal problems prevent you 
from working well in school or other 
activities (e.g. parents' divorce, 
heartbreak, etc.). 

Very often Often Sometimes Never 

24 Do you think that your own 
capacities/talents will be of some help 
in your life? 

Very useful Useful Somehow helpful Not at all 
useful 

 

 
E. Area of “Talents” 

This set of question aims at understanding the feelings of the respondents about their talents and how 

important they are in their life.  

 

N. QUESTION A B C D 

25 How do you feel your participation in 
your city/neighbourhood (cultural, 
social, political) life? 

Very high Good Scarce Almost null 

26 Do you think that participating at 
extra-school activities can improve 
your skills/talents? 

Yes, very 
much 

Yes, a little Not very much Not at all 

27 How do you feel the skills you learnt in 
extra-school life for your professional 
life? 

Very useful Useful Somehow helpful Not at all 
useful 

28 How does your family approach your 
extra-school activities/talents? 

They 
encourage me 
a lot. 

They accept my 
extra-school 
activities. 

They do not 
encourage me. 

They do not 
accept my 
extra-school 
activities. 

29 How much time do you dedicate to 
cultivate your talents? 

Very much A little Not very much Not at all 

30 Do you think that anybody 
(friends/adult mentors) you already 
know could valorise your talents? 

Yes, very 
much 

Yes, a little Not very much Not at all 
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1.3 How does the test work? 

 

1.3.1 Visualization for adults 

From the point of view of the teachers, the final results of the test will be visualized by a graph 

containing 5 spheres. Each sphere represents a single respondent’s area of life (area, hereinafter) 

inquired in the questionnaire and presenting a numeric score from 3 to 9 (given by the average rate of 

the answers).  

In this way, it is immediately possible to observe the situation of the respondent referring to each area. 

Such a scheme could provide information on specific aspects of the life of the respondent and could 

help, by comparison, to understand if there are changes/problems which emerged during the different 

years (or during the same year) and target them in order to decide together with psychologists, family 

and school counsellors whether any intervention is recommended and mainly in which area.  

For instance, the example reported in fig. n.1. shows the situation of a person with a positive condition 

concerning “family” and “social relations”, whilst the other sections present lower rates.  

In such a case, teachers and organisations dealing with the person should activate some intervention in 

to understand the causes of the situation and to plan possible actions inclusive of families support and 

the involvement of local actors. 

 

Fig. n. 1 – Visualization of results for adults  
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1.3.2 Visualization for respondents 

On the other side, the respondents will simply obtain an answer that characterise them according to 

different animals. This kind of visualization is conceived to avoid to provide respondents with 

judgements or negative evaluations. In this case, rather, respondents will receive an animal description 

that gives suggestions and feed-back without judgements or marks. 

 

Fig. n. 2 – Visualization of results for youth6  

SCHOOL RELATIONS TALENTS ANIMAL Short explanation 

1 1 1 LION The respondent is strong in all areas  

1 1 0 ANT 
Good at school and in relations but doesn’t develop 
extra-school activities.  

1 0 1 WOLF 
The main problem with the wolf is that he/she 
avoids a social life and tends to be solitary 

0 1 1 GRASSHOPPER 
The grasshopper opposite to the ant has good 
relations and extra-school activities but doesn’t like 
school 

1 0 0 OWL 
The owl is concentrated only in school matters 
neglecting everything else  

0 1 0 DOG 
The dog is mainly social but doesn’t like to take 
commitments of any kind 

0 0 1 BUTTERFLY 
The butterfly is mainly dedicated to develop his/her 
talents neglecting school and friends 

0 0 0 TURTLE 
The turtle, opposite to the lion needs to develop all 
areas  

 

The visualization of the explanation for each animal that the respondents will read at the end of the 

test is contained in the following fig. n. 3  

 

 

 

 

 

 

 

 

 

                                                 
6 The automatic calculator works in a simplified way summing the average of: 1) School results; 2) Family + 

Social interactions results; 3) Feelings + Talents. Each section 1), 2) and 3) will get a mark corresponding to: 1 = 

satisfactory (average 3-5,99); 0 = situation of discomfort (average 6-9) 
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Fig. n. 3 – Legenda of the animal game  

 

 

  



 

 

 
 

 

________________________________________________________________________ 
Fondazione Leone Moressa, Via Torre Belfredo 81/e - 30171 Mestre (VE)  

Tel. 041 610734  Fax 041 984501  CF: 90103390275 
Sito: www.fondazioneleonemoressa.org       Mail: info@fondazioneleonemoressa.org 

13 

2. METHODOLOGY TO MANAGE THE ALERT TOOL 

 

Even if the alert tool has been conceived in the form of a game, it is important that teachers and other 

stakeholders should be informed on the way to administer it as well as on the correct interpretation 

they should give to its results.  

Since the alert tool used for the first time during the UT project it is important that each partner will be 

present when it will be administered to the respondents in order to guide the teacher on its use and in 

order to get the more proper feedback from the users.  

 

2.1 Objectives of test 

The purpose of the test is to check the level of discomfort of the students in different areas of their 

life. The test is personal and the results refer to the specific situation of a specific student that could or 

could not be targeted by further action of support. At the actual level of development the test is not 

conceived for those young people who are out of school as for instance NEET.  

The UT alert tool doesn’t have the aim of being a substitute of the standard professional tests carried 

out by psychologists working with children and students at risk. Nonetheless it could provide the 

teachers and the operators cooperating with schools a general orientation on a specific student to 

understand “where the problem is” and act accordingly.  

With regards to  the students, in order not to create suspicion or mistrust, it will be enough to know 

that the questionnaire is administered as a test to define the characters of their personality and find 

out what they like more in life and what not. The simplified characterisation through the animals game 

should not be considered as offensive or discriminating but as a stimulus to become the animal they 

like more, mostly through the valorisation of their talents. 

 

2.2 How to use it?  

- Before 

It is important that, at least the first time the test will be administered in a specific school, a 

representative of the UT National PP would be attending in place together with the teachers and/or 

other school officials.  

Before the administration of the test , a specific meeting should be carried out with the 

teachers/school officials in order to explain how the test works as well as its utility. Specific situations 

of specific students in a specific classroom should be discussed beforehand and a shared line of 
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intervention should be agreed. Since the test consists also of a part inquiring the situation of the 

respondents families, peculiar situations should be regarded and discussed beforehand (as the 

situation of those who don’t have a family). Sometimes in presence of pupils who do not have a family 

or are momentarily far from their family of origin should be instructed in order to refer to their 

community they’re entrusted in or to the specific tutorship that has been adopted for them. A specific 

set of question should be prepared for this purpose.  

 

- During  

The logic and the objectives of the test should be explained to the respondents/students before they 

will take the test, making it clear that the answers are a sort play (the animal game) that will help them 

and the teachers to assess their points of strengths/weakness and to stimulate their talents thanks to 

specific programmes. The test might carried out during the presentation of other activities (as role 

plays, etc.).  

Given the specific nature of some of the questions elapsed (e.g. question n. 4 about skipping school), 

the students must be guaranteed that the interest of teacher is not on specific questions but on the 

average marks resulting from each section (it  should be discussed with an informatic the technical 

aspects regarding privacy  and ask if there is any system to “cover” the single answers conveying to the 

average mark of each section, this will be probably well received by the students and will help them to 

answer frankly). 

 

- After 

Once the test is conducted and the animal results are made public, it is recommended to start a 

discussion in order to explain what the real meaning of the different animals are and maybe basing on 

this to create some role play groups.  

The idea is that everybody should take action to change their weaknesses and transform them into 

strengths thanks to valorisation of their own talents.  

The evaluation of the test from the teachers should be focused both on those students who showed a 

known problematic and on those individuals who gave results that are not in line with the 

expectations. In the latter it is probable that the student, that appears not to have areas of discomfort, 

wanted to give a signal of warning that was unable to express verbally or giving clear signals of 

distress. The utility of the test will be hopefully mostly focused on these subjects.  

After the test, all the results should be discussed by the partners together with the teachers who 

personally know the students to verify the coherence of the test with the results indicated by each of 
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them and in order to understand if there is any evaluation that could represent a deviation from the 

expectations of the teachers (then a signal to intervene).  

A plan of action should be then agreed between the partners, the teachers and the other stakeholders 

in order to understand which path could be chosen and promoted in order to involve extra-school 

institutions in the education of the pupils who showed a major level of discomfort (mainly dogs, 

butterflies and turtles). 

After a certain number of months, a second test could be administered in order to see if any changes 

occurred and evaluate the same students according to the same standards.  

 

 


