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EXECUTIVE SUMMARY 

The Unexpressed Talent project (UT, hereinafter), financed by the Erasmus 

+ programme, involves 9 partners from France, Italy, Croatia, Slovenia, 

Spain, Portugal and Belgium, which have joined forces to analyse youth 

discomfort and develop non-formal educational tools and pathways for 

personal and social empowerment of youth. 

Coherently with UT’s goals, the partnership has carried out a research 

report, which represents the study phase conducted in all the 7 involved EU 

countries. The research aims at analysing the main factors influencing 

youth discomfort and early school leaving (ESL, hereinafter).  

The research is the preliminary step that intends to offer useful information 

and findings at EU and national levels in order to better highlight the 

relations between students and their educational paths as well as to focus 

on the contexts that hinder or facilitate inclusion and personal 

development. 

The report is the result of the analysis conducted partly as desk research 

and a qualitative field research, involving students, youth and stakeholders 

in all the involved countries. It is broken down into three main parts. 

 

A European approach… 

 

 

… Research matters as 

an information base to 

better highlight the 

relations between 

students and their 

educational paths as 

well as focus on the 

contexts that hinder or 

facilitate inclusion and 

personal development… 

In Chapter one, the report offers an overview of the European context by 

summarizing the main statistical data on education, ESL and risk of 

exclusion in the European Union, and reviewing the available literature and 

EU official documents and guidelines. 

This first step confirms the complexity of the phenomenon of youth 

discomfort. As of today, many programmes still tackle the problem 

focusing mainly on school and the prevention of school dropout; 

nonetheless evidence from different sources shows that ESL is part of a 

wider issue, linked to unemployment at a later stage, of social 

marginalization and exclusion, as well as poverty.  

Indeed, many different factors contribute to the phenomenon of ESL which 

embodies a wide spectrum of reasons from personal or family problems, to 

learning difficulties, or difficult socioeconomic situations. 

Eurostat data show the differences of “youth condition” among European 

countries and in the countries of the project, such as the average age of 

people leaving the parental household (26.2 y.o. at EU28 average) between 

23.7 (France) and 31.0 (Croatia). 

Socio-economic indicators such as employment, unemployment and school 

dropout rates (lowest in Croatia, highest in Spain), indicate the same 

heterogeneity, influenced by local contexts and policies. This variegated 

situation has an impact also on life perception and satisfaction amongst 

The desk research and 

the European statistics 
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general context is 
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phenomenon of youth 

discomfort … 

 

 

 

 

 

 

… the differences of 

“youth condition” 

among European 

countries and in the 

countries of the project 

are wide… 



 

 

4 

European youths.  

According to a Eurostat survey, in a scale from 1 to 10, the EU28 youth 

rating about “overall life satisfaction” is 7.6, but ranges from, 7.0 in Italy 

(below the average with Spain, Croatia and Portugal) to 7.8 in Belgium, 

which, with France and Slovenia, are above the EU average but still below 

the higher figures of Northern European countries. 

 

Starting from the European scenario, Chapter 2 and Chapter 3 of the report 

describe the main results of the qualitative analysis which has been carried 

out as a field research, involving several aspects of the lives of individuals 

(psychological, cultural, economic and social) as well as different 

institutions in a quadruple helix approach, involving young people 15-24 

y.o., schools and institutions as well as Civil Society Organisations (CSOs). 

The analysis is the result of the information collected through structured 

questionnaires from a sample of students and young people and from key 

stakeholders from all 7 different countries involved in education pathways 

(i.e. teachers, institutions, civil society associations). The different 

categories of respondents allow to obtain external (but qualified) 

viewpoints, useful for the involvement of project beneficiaries in the next 

phases of the project. 

The youth sample counts globally about 1.300 respondents (students and 

young people aged between 15 and 24, living in the involved countries). The 

sample can be considered coherent with the purpose of our research, even 

if national results are influenced by the different categories of involved 

schools and the results of a specific national sample cannot be considered 

statistically representative of the general situation of the country. 

Furthermore, a relevant number of interviews (121 teachers, 119 Institutions 

and 127 CSOs) have been conducted among relevant stakeholders and 

described in Chapter 3, which also provides some case studies. 

 

The field investigation 

 

 

 

 

The field research has 

been conducted 

collected through 

structured 

questionnaires from a 

sample of students and 

young people and from 

key stakeholders 

involved in education 

pathways … 

 

In the second part of the report - Chapter 4 to 10 - we provide the country 

data of the field investigation, highlighting specific national results also in 

terms of strengths and weaknesses. Country reports give meaningful inputs 

to each partner to better understand the main problems in their own area of 

operations as well as the differences with the situation of the other 

countries, and indicate further investigation areas. Some data can also be 

used to understand the reasons for the national differences and to capitalise 

on the most significant practices of the different countries. 

A cross-country 

comparison 

 

… understand the 

differences between 

different country 

samples may help to find 

better solutions to local 

issues… 

Relevant in many European countries, the research has tackled in depth the 

inclusion of foreign or migrant youth and differences among native-born, 

foreign-born and migrant-background youth. The sample shows that in 

Native-born, foreign-

born and migrant-

background youth 
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many cases foreign-born and migrant-background students present a lower 

school performance and a higher dropout rates compared to their native-

born schoolmates. At the same time, foreign-born students are less 

engaged in extracurricular activities and not properly informed about the 

events and the initiatives taking place in the area where they live. 

The research sample confirms that belonging to a different nationality or an 

ethnic minority can be an obstacle to socio-economic inclusion, but it can 

also represent a stimulus for a more effective training and professional 

career, when the social network around the person (family, teachers, extra-

school activities, institutions) is opportunely involved and cooperates. From 

a social point of view, the research shows that the problems of integration 

with class groups are rarely related to discrimination factors between 

foreign born/migration background and native born students. 

A male-female divide?  Another interesting result emerges from the gender 

analysis. The female component of the respondents, even when achieving 

better results at school than the male one, shows a slightly weaker self-

perception in terms of talents and skills. As probably already known from 

empirical experience, the trainers should keep in consideration this fact and 

act accordingly when interacting with gender-mixed groups. 

 

 

 

foreign-born students 

are less engaged in 

extracurricular activities 

and not properly 

informed… 

 

but the right social 

network represents a 

stimulus for a more 

effective training … 

 

Girls show a slightly 

weaker self-perception 

in terms of talents and 

skills 

The sample survey and the interviews to the stakeholders indicate that 

extra-school activities and the involvement of civil society organisations 

may help youth to develop skills (above all, soft and life skills) and 

competences that can produce an impact also on the formal education and 

professional career. 

The national comparisons of the research show a direct and positive 

correlation between a higher level of engagement in extracurricular 

activities and the level of school results, with a lower intensity of ESL. In the 

UT sample the examples range from the best cases of Slovenia and Croatia 

to the higher rate of dropouts in Portugal, Belgium and Spain.   

According to the prevalent opinion of the respondents, the involvement of 

civil society organisations in schools is not very frequent as it should be. The 

majority of the respondents think that extra-school activities are important 

levers to prevent school drop-out and to reduce youth discomfort. 

Nonetheless, the research shows that a number of teachers don’t think that 

extracurricular activities play a positive role in the prevention of ESL 

phenomenon. Moreover, many schools of the UT sample that have 

significant problems with ESL (above all technical/vocational schools), have 

not developed a set of measures to tackle the problem. 

 

Extra-school activities: 

are they relevant to 

reduce ESL? 

 

 

..a direct and positive 

correlation between a 

higher level of 

engagement in 

extracurricular activities 

and the level of school 

results… 

Young respondents, especially foreign-born students, show enthusiasm and 

a high demand for support in the expression of their personal talents. 

On the sunny side, 

young people seem to 

believe in their own 
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In this respect, both the foreign and the native-born components of the UT 

sample show a considerable difficulty to access info on and to participate in 

specific extracurricular activities (sport association, gyms, cultural 

association, etc.), possibly for economic reasons.   

 

talents... ...but they feel 

discriminated and do not 

express them 

 

The research makes clear that the more the level of cooperation among 

different levels (school, institutions and CSOs) is well conceived and 

coordinated, the better the results in order to avoid, anticipate and 

compensate ESL.  

However, the research also shows that the current level of cooperation 

between schools, local communities, parents and pupils is not yet sufficient 

to achieve good results and it should be strongly fostered in all countries.  

Furthermore, no common tools are really available for teachers and workers 

in CSOs or institutions to efficiently communicate among them and to open 

a discussion on ESL-related problems and possible ways to prevent and 

intervene together. Specific activities to be developed together with CSOs 

inside school should be considered as a priority. 

 

The main findings: 

1. The role of guidance services in choosing the education pathways 

are quite limited, and most students choose alone or with the 

support of the family. 

2. ESL is understood by teachers as an individual event to deal with on 

a case-by-case basis, and not as a part of a more complex 

problem affecting many youths. 

3. There is a lack of effective institutional and systemic measures to 

tackle ESL in schools. 

4. In the countries with the lowest level of ESL, teachers are more 

involved in the personal life and problems of the students (cases 

of Slovenia and Croatia). 

5. Foreign-born students are less engaged in extracurricular activities 

and declare that they are not properly informed about the 

events and the initiatives taking place in the area where they 

live. 

6. Different professionals have contrasting views on the main causes 

of ESL. Teachers, differently from CSOs operators think that 

ESL has mainly to do with the “wrong school choice” of the 

students while CSOs identify the causes in social or family 

background. Teachers also think that extracurricular activities 

and civic engagement led by CSOs have negligible positive 

effects on preventing ESL. 

Conclusions 

 

 

…the current level of 

cooperation between 

schools, local 

communities, parents 

and pupils is not yet 
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good results… 

 

 

 

 

 

 

 

 

 

 

Lack of school guidance 

and a holistic approach, 

insufficient attention to 

migrant students, and 

contrasting views on the 

causes of ESL are among 

the main findings…. 
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The main findings allow to recommend the following for the next steps of 

the project: 

• reinforcement of the role of guidance services, connecting it to the 

local communities (associations etc.) and the stakeholders working 

in extracurricular activities. 

• higher level of exchanges, roundtables and meetings between 

social workers, professionals from different associations and 

teachers in school in order to discuss about the best measures to be 

adopted to the single cases and in general. 

• endow schools with specific knowledge, skills and instruments to 

better assess the problems and understand the causes of ESL 

before they happen, allowing other professionals with work 

experience with young people at risk of ESL to cooperate with the 

schools and share knowledge. 

• create formal or informal systems of “second-chance” schemes that 

can allow associations and schools to share specific training 

pathways for people that left their studies before obtaining a 

diploma. 

• Encourage the volunteer involvement of teachers (when possible) in 

out-of-school activities of the students may raise up the level of 

mutual trust and act as a tool to reduce discomfort and possibly 

ESL. 

 

The Way Forward 

 

 

…cooperation between 

formal and non-formal 

education, 

enhancement of 

educators’ skills…. 
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