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INTRODUCTION 
 

TESTING THE UNEXPRESSED TALENT: FINAL EVALUATION 
REPORT OF THE PILOT ACTIONS. 
In early 2017, partners of the Unexpressed Talent project have carried out a pilot testing 

(output 5) of the methods and tools developed in the previous period in the framework 

of the UT model (output2).  This is a summary of the final evaluation report, which 

highlights the main features of the pilot action.   

The countries/ organisations involved in the project were chosen also according to the 

level of dropout as one of the main (but not the only) statistical indicators of young 

people’s uneasiness at school and so we expected the pilot experimentation phase and its 

outcomes to be diverse. This proved to be true to some extent, however it cannot be 

ascribed to the different situations in partner countries but more to the different 

working conditions and organisations in which and by which the experimentation phase 

has been carried out.  
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Testing the ALERT TOOL (O2) 

Prior to the implementation of activities, included in the Unexpressed Talent toolkit, all 

partner organizations tested the ALERT TOOL questionnaire (»Animal Quiz«), which 

was designed in a simple and appealing way as a quiz where, as a result, everybody who 

took the quiz was assigned some general characteristics of an animal, for example: a lion, 

a wolf, a turtle,… This quiz proved to be an efficient way to draw young people's 

attention to many important issues and aspects of their life at school, in their societies 

and their families. The pilot testing also showed that before taking the quiz, participants 

need a thorough explanation about how the quiz works as well as the possible outcomes. 

According to the evaluation results, most people who took the quiz found it interesting 

and quite simple to take (online version), however we did have some issues that we had 

not foreseen: 

• having to explain certain questions in more detail 
• the results were too similar (too many »LIONS«), so we adapted the final score 

table 
• the way the results presented was very attractive to the young but lacked depth 

according to some stakeholders (the need to combine with other tools) 
• results should be obtained right after taking the quiz 
•  

Country (Partner Organisation) No. Of Tested 
(Target) 

No. Of Tested 
(Realisation) 

Belgium (CIEP) 20 18 
Croatia (Zaklada za poticanje 
partnerstva i razvoja Civilnog društva) 

20 48 

France (Culture et Liberte) 20 16 
Italy (Forcoop) 20 18 
Portugal (Casa Seis) 20 140 
Slovenia (LUNG) 20 17 
Spain (Comunidad Madrid) 20 29 
Unexpressed Talent Partnership 140 286 

 

In general, the Alert Tool was accepted well and recognized as a helpful addition to some 

other (sometimes less engaging) tools that are already being used by professionals in 

schools and some other organisations. It seems that it could be able to perform its 

function of helping stakeholders to understand the origins of young people's uneasiness 

and to recognize the alerts of such risks. 
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Testing the Unexpressed Talent toolkit (O3, O4) 
Due to the fact that most countries/ partner organisations had at least some problems 

engaging stakeholders and young people to take the Animal Quiz, none of the project 

partners expected the »recruiting« process for the pilot experimentation phase to be 

simpler.  Most found it easiest to engage schools and stakeholders that had already taken 

part in the first part of the project (Research – O1)  

 

Country (Partner Organisation) No. Of Tested 

(Target) 

No. Of Tested 

(Realisation) 

No. Of Hours 

(Training sessions) 

Belgium (CIEP) 15 18 40 

Croatia (Zaklada za poticanje 

partnerstva i razvoja Civilnog 

društva) 

15 48 30 

France (Culture et Liberte) 15 16 25 

Italy (Forcoop) 15 18 33 

Portugal (Casa Seis) 15 19 38 

Slovenia (LUNG) 15 17 14 

Spain (Comunidad Madrid) 15 28 14 

Unexpressed Talent Partnership 105 286 194 

 

Inspite of having put quite some effort into motivating stakeholders to participate, all 

partner organisations managed to reach and exceed the target values set before the 

implementation of the project. 

Croatia and Slovenia, as the countries with the lowest level of dropouts, both 

implemented the project's experimentation activities in vocational schools, where the 

level of dropouts is significantly higher than the national average. Casa Seis (Portugal) 

worked with a group of young individuals at school age and also some NEETs, all from 

distinct cultural and socio-economic backgrounds.  In Comunidad Madrid (Spain), three 

external entities collaborated with their youth groups in the pilot action, guided in the 

process by trainers who took part in the UT training activity. Forcoop (Italy) involved a 

local youth centre and a local vocation school; the youngsters involved were dropouts 

or NEETs or possible dropouts. In France, they worked with the participants of a 

programme for young ELS, aimed to bring them back to an integrative path, working 

on two dimensions: basic knowledge upgrade and motivational / professional project. 
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In Belgium, CIEP worked with a group of young people of 20 to 24 years old in training 

at the AID (center of the MOC in matters of socio-professional insertion) - job seekers 

which resume training in sales after a difficult school career (school failure, dropout, …). 

The dynamics that were used sought to explore various capacities of young people; the 

most popular activities (used by more than 3 organisations) were: “Shipwreck” - critical 

thinking,  »Feedback Game” - Communication and networking, “Think outside the 

box” - creative thinking; »Spaghetti Tower« - creative thinking, »The Talents Cake« - 

mapping talents,  “Statement Game” - critical thinking; “Paper Towers” - creative 

thinking; Outsiders - communication; »What turns me on« - committing Talent; 

“Let´s play cards” - values and attitudes, »This pen is not a pen« - creative thinking. 

 

The UT Toolkit activities helped add value to participants' talents and realize they may 

have capacities and competences which are not adequately exploited in the formal 

education system as well as in community they live in. 

The project seems to have succeeded in structuring an organic and replicable model that, 

through the adoption of a holistic approach, involved all the essential dimensions of 

young people life – therefore school, family, free time, social activities – by unifying 

persons, schools and civil society in a mutual relation of confidence and trust. Most 

partners report they managed to connect or re-connect formal and non-formal 

education activities and agencies with the concrete aim of improving both systems. 

Another problem that seems to be addressed well by implementing the UT model is the 

de-motivation of young people: the high percentage of young NEET is often caused by 

a lack of coordinated strategies aimed at intercepting, motivating and giving them the 

confidence and hope in the future. These people generally show a lack of socialization 

and are not involved in active citizenship and UT project activities have shown them that 

a change in the right direction is feasible. Another benefit of the project is that all partner 

organisations managed to help and motivate stakeholders to jointly face problems and 

target common solutions while improving partnership working and cross-sector 

innovation between public sector, non-profit sector and social private sector. The 

project created an environment for better synergies amongst formal and non-formal 

education sector in a much-structured way, and not leaving such a process to the 

goodwill of occasional stakeholders. This change of attitude is expected to have a positive 

impact on the educational, professional and social aspects of young people’s lives. 

To better illustrate the above, here are some statements that our participants shared with 

us: 



nexpressed talent 

  
8 

 It's certainly important to take time for that kind of work on ourselves. It was 
also great to be listened to, and to be taken seriously.  

 It was nice because we could talk and express our opinions, and try to understand 
ourselves more deeply but it's probably too short a time, and it's difficult to see 
what it will be worth and how to go on. 

 It was different, funny and interesting, creative; the atmosphere was great; I was 
relaxed and it was really interesting and dynamic, compared to many 
presentations I have been 

 Thanks to activities, I have shown that I have originality and the group have 
followed my ideas at least partly. I already knew my own talents, then, it was more 
interesting to discover the talents of the others 

In general, young participants at our workshops and their teachers, youth workers and 

other stakeholders recognize the need for (more) non-formal learning in the formal 

education context and are willing to participate in such actions in the future, which is a 

good starting point for some necessary changes in the education systems of most partner 

countries. 
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COUNTRY REPORTS 
 

PORTUGAL: CASA SEIS 
 

Part 1: General introduction: main objectives and quantitative analysis     
Considering the main project objective, project aims at decreasing social and educational 

exclusion of young people in school age (14-24 y.o.) as well as young NEETs (15-25 

y.o.) by means of their active participation on civil society and increase personal 

accountability. The secondary objectives pretend to conduct an effective analysis inside 

formal and non-formal education agencies to determine the various aspects of the 

phenomenon according to quantitative and qualitative indicator, to help and motivate 

young people involving schools, municipalities, associations and projects stakeholders 

to jointly face problems and target common solutions and to connect formal and non-

formal education agencies for the purpose of improving both systems. 

 To relate the pilot actions to the general UNEXPRESSED TALENT model, the first step 

began with Identifying Unexpressed Talent where we use as a method semi-structured 

questionnaires for youth, teachers, civil society organizations and local institutions. 

With this method, we collected 203 questionnaires addressed to young people, 11 

questionnaires addressed to teachers, 20 addressed to civil society organizations and 18 

questionnaires to the local institutions that allowed the collection of data for the initial 

diagnosis (output 1). The methodology used to make it possible to collect the 

questionnaires was the realization of different institutional contacts (emails, telephone 

contacts and meetings), in order to present the main objectives of the project. This 

diagnosis originated (in March 2016) the Research report, having been reviewed by 12 

experts from the different institutions that collaborated in collecting the data for the 

initial report. In order to disclose the data obtained in this initial diagnosis, two actions 

were performed: On October 8, 2016, a public action on the main results of the diagnosis 

(with special focus on the Portuguese results) was carried out in a training session of the 

Sintra City Council and the AGA KHAN Foundation. Later on November 28, 2016, 

Casa Seis performed the multiplier event "Unexpressed talent: Strategies for evaluations 

and interventions with NEET", which was attended by 27 different institutions 

represented by 65 participants in the Natural History Museum, with the support of the 

Sintra City Council. Approximately 600 invitations were made, taking into account 
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several important partners. However, the most relevant was Sintra City Council, at local 

level, and a representative of the Programa Escolhas, at national level. 

The project was promoted through the Facebook page of Casa Seis and the Novos 

Desafios of the Programa Escolhas, CIP (Association of nonpartisan institutions for 

non-immigrants) and Radioactive. For the promotion 100 pens have been produced 

and used at the multiplier event.  

Were also made 15 t-shirts for the Marca Jovem (Youth Brand) group that helped 

organize and publicize the event and the project. 

15 Dedecos (traditional game) were also produced by Marca Jovem to distribute among 

European speakers and participants. Marca Jovem is a group of young people, some 

NEET (aged between 15 and 25 years old) who organize activities for the community. A 

report was made for the Sintra region newspaper and for Radio Radioative. 

In a second phase, we entered the Mapping Unexpressed Talents with the creation of the 

Alert Tool, where in an initial phase we debated how we would reach the young people 

and collect the information that we wanted. We concluded that it would be through a 

very simple questionnaire where we would be able to assess the areas of discomfort of 

young people. We started by thinking about which schools we were going to work with 

and decided to implement the Alert Tool in the same schools to which we had previously 

asked for collaboration with output 1, which already knew the project and all its 

objectives, being this way easier and faster to then get their help in participating in the 

implementation of the Alert Tool. This implementation was held from September to 

November 2016. We implemented the Alert Tool in 4 different spaces, with 14 

participants at Matias Aires Secondary School (the questionnaire was completed on 

paper), 99 at the Bom Jesus Caraça Professional School (the questionnaire was done 

online), 10 at the Prime School (the questionnaire was done online) and 17 at Casa Seis 

(where some questionnaires were made on paper and others online).  For the Alert Tool 

(O2), were chosen only young people at school age. The partners/schools with whom 

we work have distinctive characteristics in order to assess the different contexts, being 

one a public school (Matias Aires Secondary School), an international school (Prime 

School) and a professional school (Bento de Jesus Caraça). The contact with Matias Aires 

Secondary School was achieved through the partnership of the Programa Escolhas (a 

government program nationwide, established in 2001, whose mission is to promote 

social inclusion of children and young people from vulnerable socio-economic 

contexts).  
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ENGAGING Unexpressed Talents: During the implementation of the Alert Tool we 

concluded that the best method for the questionnaire was if this was done directly on 

the computer and if the results were given automatically to the young individual.  The 

results of the discomfort areas of the young people were given to the teachers later. For 

the application of the toolkit, our target group was 19 young individuals at school age 

but also some young NEET, from distinct cultural backgrounds and with different socio-

economic levels. For Engaging the unexpressed talents, contact was established with the 

Radioative project (online radio), that allows us to obtain the participation of some of 

these young people through the participation in the radio itself. At the same time, we 

were able to promote the results obtained with the implementation of Unexpressed 

Talent and also the partnership created with Novos Desafios E6G project (Programa 

Escolhas) with which we got better contacts with Matias Aires School and further 

dissemination at national level. We also established some partnerships with an informal 

group called Marca Jovem consisting of around 10 young people, aged between 15 and 

25 where we found some young NEET. We supported some of the activities of this group 

and got the participation of 5 of the young people in the UT Project. 

APPRAISING Unexpressed Talents: We used some of the dynamics of the UT toolkit in 

two different groups of young people in order to positively exploit the young people's 

strongest abilities and to improve their weaknesses.  14 young people from a vocational 

class were selected from the Matias Aires Secondary School to participate in the project 

(intended for students who express constraints studies of general education, particularly 

those students who had two retentions in the same cycle or three (or more) deductions 

in different cycles in all their schooling path). With this class, it has been established with 

the teacher to perform one session per week of one hour each during school hours.  The 

second group selected consisted of 5 young people of one informal group "Marca 

Jovem". One of them was NEET and with this group we perform the dynamic on the 

weekends in Casa Seis installations.  

The dynamics used sought to explore various capacities of young people (output 4): 

“Think outside the box” - creative thinking; “Statement Game” - critical thinking; “Keep 

it Simple Keep it short” - critical thinking; “Papper Towers” - creative thinking; “Square 

Story” - Comunication; “Feedback Game ”- communication; Outsider - Comunication; 

What turns me on - Commithing Talent; “Let´s play cards” - Values and attitudes; 

“Shipwreak” - critical thinking; My Aim: Pyramid - Learning to learn; “Innovative 

project” - Commithing Talent; Self and hetero evaluation - Learning to learn. 

    All these activities were attended by 2 youth workers and one teacher. Thus, it was 

easy to implement all activities. 
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Committing Unexpressed Talents: We used the "what turns me on" dynamics in both 

groups and created the Innovative projects dynamics that we applied to the 14 young 

people of the Matias Aires class for 3 sessions and culminated in an activity outside the 

school designed by the young people according to their abilities and talents.  With the 

group of 5 young people from Marca Jovem, it was not possible to make the Innovative 

projects dynamics but they all helped in the organization during the seminar 

"Unexpressed Talent: strategies of evaluation and intervention of young people NEET” 

and in the community party.  

Expressing and Value Talents: We performed 18 youthpasses, 13 in the vocational class 

of Matias Aires (1 young individual changed schools) and 5 with the Marca Jovem group. 

We gathered information through the dynamics of "Self and hetero evaluation" and in 

the formation of small groups where it was debated how the young people perceived 

that this whole project had influenced their development. 

 

Part 2: Approaches, tools and resources     
Identifying UT: In a first phase, it was a bit complicated to make a distinction between 

Civil Society Organization and Local Institutions. Most of the contacts was established 

through telephone contacts, email and previously established partnerships. 

 

Mapping UT: With the implementation of the Alert Tool on paper in the Matias Aires 

class, some of the young people posed some questions, such as that they did not feel 

comfortable answering some of the questions presented in the questionnaire. But when 

the Alert Tool was filled directly on the computer none of the young people presented 

this question. In other words, I think the Alert Tool gets better results if we apply it 

online. One of the problems with the Alert Tool results is that almost all the results of 

the young people gave "Lion" which made many of the young people disagree with the 

result obtained and the teachers also questioned the results obtained from the 

questionnaire. 

 

Engaging Talents: It was important for us to implement the dynamics into two separate 

groups considering both the ages of the young people as well as their occupation in order 

to compare their results. 
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Appraising UT: We presented several dynamics to the groups. We have achieved better 

results with the young people with some of the dynamics than with others based on our 

objectives. 

Presentation Dynamics (Name and Talent)  

This intended to present the UT project and then each young individual would introduce 

himself and say what talent he thought he had.  

Results: This presentation made us realize that only a few young people had already 

reflected on what they thought they were good at and most of the young people found 

it difficult to answer this question. It was positive to get them thinking about their 

talents. 

 

Dynamics: THINK OUTSIDE THE BOX (MAIER’S SQUARE) 

AIMS: Develop creative thinking, highlight different points of view 

Results: Some young people found it difficult to maintain focus after failing to complete 

the task. In this task, we were able to see the young people who were the most easily 

discouraged and the most persistent.  

 

Dynamics: PAPER TOWERS 

AIMS: This initial team building activity encourages partnership working and teamwork. 

The exercise also encourages organization, delegation and creativity. 

Results: Practically everyone enjoyed this task a lot, but it is important to be aware of 

who gives up participating quickly or stays apart while others insist on finishing the task. 

It was also important to observe who was able to work as a group. 

 

Dynamics: Statement Game 

Results: We used phrases that had to do with people's values, attitudes and talents. It was 

a much-debated activity where there was much discussion in both groups. Some ideas 

and preconceptions were demystified. 

Phrases chosen: * Only one religion defends true values. * The way I dress myself defines 

who I am. * Some people are born with talent. * I get to know people just by looking at 

them. * A handicapped person is a burden to the society. * I'd rather not work instead of 

being a street sweeper. * I do not need to try hard to get through the year. 
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* All gypsies have a way for the business. * A boy with many girlfriends is successful. 

 

Dynamics: Square Story 

Results: With this dynamic there was a sharing of information among all. They learned 

more about each other. And it was good to reflect on the future. We also took the 

opportunity to talk about some of the activities that take place inside Casa Seis and 

invited the young people from the Matias Aires School to come to our institution to 

try out some of the activities. 

 

 Dynamics: FEEDBACK GAME 

AIMS: Develop communication skills, think about the relevance of the feedback, identify 

the differences between verbal and non-verbal communication. 

Results: This dynamic was difficult to accomplish in the school group because they could 

not explore the ideas, perhaps because it was a larger and more immature group (14 

elements). In the Casa Seis group it was easier to implement the dynamics and to discuss 

their goals. 

 

Dynamics: OUTSIDERS 

AIMS: An interactive exercise exploring the effects of exclusive grouping on an individual 

while exploring how we react to experiences of rejection and what it feels like to belong 

to a group. 

REFLECTION AND EVALUATION:  

How do we behave when we belong to a group?  

Is it easy to reject outsiders?  

Is it enjoyable?  

Do we empathize with the outsider or do we enjoy our power? (3 minutes) 

Result: The sense of rejection was difficult to accept, thus hindering communication. 

This experience was important because it allowed to discuss particular cases of some 

participants. 

Dynamics: LET’S PLAY CARDS 
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AIMS: Recognize values and relate them to the actions taken on a daily basis. Recognize 

the difference between values and attitudes. 

After the group reflection and discussion, the group can choose together the most 

important value. 

Results: It was positive. Participants managed to define the values and give examples of 

their daily life. 

 

Dynamics: SHIPWRECK 

AIMS 

Interactive game in order to open discussion on common prejudices, explore 

philanthropy actions and involvement of young people. 

TIPS: It is good to put the sticker on the back, and show to ship owners who they can 

choose to avoid saving people just because they are their friends. 

Results: This dynamic was much discussed among all participants. It was important to 

discuss preconceptions.  

 

Dynamics: WHAT TURNS ME ON 

AIMS: To support the identification of future pathways for participants, to identify 

motivational levers and to develop self-awareness.  

Results: This dynamic was very positive and through the discussion of its results we felt 

the need to make the dynamic "In 10 years". It seemed important for us to reflect again 

with them on their dreams and future. 

 

Dynamics: “In 10 years” 

Aims: Having young people think about their future. 

Results: The ideal future of almost all young people did not match their real future.  This 

dynamic was very important to develop self-awareness. And in the emergence of the 

talents. 

 

Dynamics: “MY AIM” PYRAMID 
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AIMS: Meditate about priorities and motivation, learn to reach objectives, deal with 

problems. 

Results: In this activity some young people had a lot of difficulties in realizing what steps 

they had to take to reach their future goals. However, I think it was a very important 

activity for them to reflect again on their future as many of the young people had already 

decided what they wanted for the future but they had no idea of the steps that they had 

to take to achieve it. 

 

Committing talents: 

Dynamics: Innovative Projects 

Aims: Committing talents 

Time: 3 sessions 

Result:  The Matias Aires School group was divided into 2 subgroups divided by area of 

interest (Talent). It was very positive because for many of them it was the first time that 

they had the responsibility of dynamizing an activity.  

The Marca Jovem group did not apply the Marca Jovem dynamics but they planned the 

community party "Young Brand Festival" and helped in the organization and reception 

of the seminar "Unexpressed Talent: strategies of evaluation and intervention of young 

people NEET". 

 

Expressing and Value Talents: 

Dynamics: Self and hetero evaluation. 

Aims: To start the process of self-awareness. To facilitate the identification of individual 

strategies, resources and skills. To reflect on the importance of the feedback as a method 

for improvement and change. 

The perception the others have of me, self-perception. 

Time:  2 sessions of 1 hour each. 

Results: The self and hetero evaluation dynamics was done in two sessions. The hetero 

evaluation raised a lot of anxiety among all because they wanted to know how others 

perceived them. There were young people who were very surprised by how others 

evaluated them, because it didn’t match their own evaluation. This dynamic was essential 

for the implementation of youth pass as well as of some interviews in small groups.  
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Part 3: Main conclusions, replicability and transferability of the action    
One of the main results was that we could maintain a positive interest in young people, 

teachers and partners throughout the project. Considering the young people, they have 

shown that they have found an opportunity where they could express themselves and 

establish a stronger relationship between them. At the individual level, we noticed that 

some young people were able to overcome some of their communication problems and 

expressed some of their difficulties. We believe that the intervention time of the toolkit 

should be broader in order to obtain better results. The young people themselves 

mentioned it during their evaluation. We have been able to motivate young people to 

participate and sign up in various fun activities such as dance, soccer, basketball, music 

studio, radio and youth group. There was even a group of 2 young people who formed 

a music group. We felt that many of these young people needed only a small boost to 

take the initiative and put their talents into practice. 

We were able to observe more changes of attitude in the young people because the 

teachers present were very fond of the proposed activities but did not get much involved. 

Teachers support the idea of a non-formal education but when asked to participate in 

some of the activities they preferred to stay away. The youth workers involved were very 

active and felt their participation and that of young people as being positive. The 

dynamics that we thought played a more important role in the process of awareness and 

immersion of Unexpressed Talent were "What Turns Me On" and "In 10 Years.”  

One of the difficulties that we must take into account is the age of the young people in 

the implemented activities due to its maturity. We felt that the group of young people 

from the Matias Aires School was younger and immature, which made it difficult to 

reflect on some of the activities, while the group of young people from Marca Jovem 

that we received in Casa Seis were older, some of them already had a job and had a greater 

capacity of reflection on dynamics. One of the weaknesses that emerged during the 

application of the Alert Tool was that, because the results of the questionnaire almost 

always gave "Lion" to all young people, it lost legitimacy for young people and also for 

teachers who were also suspicious of the results they got. However, it was clarified that 

some changes in data processing would occur. 

 One of the strengths of this project was the fact that we have taken non-formal 

education to a structured environment such as the school that is not aware to a job as 

dynamic as UT. Young people also had the opportunity to evaluate themselves not by 

looking for their difficulties but by exploring their abilities (Talents) recognized and 

validated by their peer group as well as by teachers, youth workers and others.  
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I would suggest that this method of non-formal education should be used not only in 

young people NEET or in young people with school difficulties but should be applied to 

young people in general.  
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CROATIA: Zaklada za poticanje partnerstva i razvoja civilnog 
društva Istra 
 

Part 1: General introduction: main objectives and quantitative analysis     
Pilot actions were established to seek the Unexpressed Talent targets; in particular, as in 

Croatia there is a low number of dropouts targeted were institution with the highest 

number of dropouts and that are vocational schools, especially 1st class (year) students. 

Chosen schools were: 1. Vocational school in Pula (Industrijsko obrtnička škola) and 

one first class, 2. Vocational school in Pula (Strukovna škola) where students applied 

voluntarily and were mostly 2nd class + some form the 1st class, 3. The Italian high school 

Leonardo da Vinci Buje and students from all 1st classes (also vocational) except 

gymnasium students. Agreed were to have 3 workshops of 2 school hours, with a 

frequency of once a week.  

The agreed structure was: 

Day 1 (1,30 min) 

      - Introduction game  

      - Outsiders  

      - Shipwreck  (+ upgrade) 

      -       Evaluation 

 

Day 2 (1,30 min) 

      - Pasta tower  

      - Mayers square, FEEDBACK GAME 

      - Evaluation 

 

Day 3 (1,30 min) 

     - The book of my life  

     -        Discussion about talents (My inner resources) 

     - Evaluation 
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The 4th workshop was held later also in the School for Tourism and Hospitality Poreč. It 
consisted of just 2 school hours, 1.30 min.  

      - Introduction game (Shaking hands) 

      - Shipwreck  

      - Pasta tower  

      -       Evaluation 

 

1. Vocational school in Pula (Industrijsko obrtnička škola) HOURS 

07/03/2017 first 
workshop 

11 students present / All M 15-17 years of age 
/ 1st year 

1:30 h 

14/03/2017 second 
workshop 

14 students present / All M 15-17 years of age 
/ 1st year 

1:30 h 

28/03/2017 third 
workshop 

8 students present / All M 15-17 years of age 
/ 1st year 

1:30 h 

 Involved also: School 
principal, pedagogy and 
school secretary.  

TOTAL: 4:30 h 

6 
school 
hours 

2. Vocational school in Pula (Strukovna škola)  

08/03/2017 first 
workshop 

10 students present / 8M , 
2F 

16 years of age / 1st 
year 

1:30 h 

15/03/2017 second 
workshop 

9 students present / 7M , 
2F 

15-16 years of age 
/ 1st year 

1:30 h 

29/03/2017 third 
workshop 

7 students present / 6M , 1F 16 years of age / 1st 
year 

1:30 h 

 Involved also: School 
principal, pedagogy and 
school librarian/professor. 

TOTAL: 4:30 h 

6 
school 
hours 

3. Italian high school Leonardo da Vinci Buje  



nexpressed talent 

  
21 

01/02/2017 first 
workshop 

21 student present / 14M , 
7F 

14-17 years of age 
/ 1st year 

1:30 h 

28/02/2017 second 
workshop 

24 students present / 16M, 
8F 

14-17 years of age 
/ 1st year 

1:30 h 

28/03/2017 third 
workshop 

14 students present / 12M, 
2F 

15-16 years of age 
/ 1st year 

1:30 h 

 Involved also: School 
principal, pedagogy and 
school professors. 

TOTAL: 4:30 h 

6 
school 
hours 

4. School for Tourism and Hospitality Poreč (Turističko ugostiteljska škola 
Antona Štifanića Poreč) 

 

12/04/2017 second 
workshop 

17 students present / 5M , 
12F 

16-17years of age 
/ 2nd year 

1:30 h 

 Involved also: School 
professors. 

TOTAL 2school 
hours 

 

Part 2&3: Approaches, tools and resources     
 

1. Vocational school in Pula (Industrijsko obrtnička škola) 

EVALUATION TOOLS 

Written evaluation after each day (alert tool) 

MAIN ISSUES 

- Lack of attendance,  

- participant were involved in activities instead of the last 2 hours of their practical work 

(usually it last 4 school hours), but the professor usually let them go earlier home and 

a lot of participants didn’t want to actively participate and were inventing all kind of 

reasons why they need to go…so little difficult to manage and involve them all in 

activities.  

- the easiest was the first workshop, in the next 2 some participant changed and the 

“energy” of the group changed 
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- difficult for participants was also to understand the meaning of talents and more 

discussion on explaining on the meaning of the term was needed 

USE OF TOOLS 

1. Shipwreck was very interesting to them and after giving them roles, we try it 2 more 

times, of which once they could choose characters on their own to see if will it help in 

saving them. The characters were also more orientated to entrepreneurs like mechanic, 

sailor, etc to see if will value such persons more, but anyway they choose based to their 

values and go mostly for the money such as rich banker. Later a discussion on specific 

skills of selected characters have been made.  

 

2. After the exercise Pasta tower that finished really fast as there were not a lot of them, 

we tried the feedback game to see how is to present to others with some restrictions. 

 

2. Vocational school in Pula (Strukovna škola) 

 

EVALUATION TOOLS 

Written evaluation after each day (alert tool) 

MAIN ISSUES 

- Lack of attendance 

- The group was really coherent and easy to involve in activities 

- Partly it was as it was voluntarily but then also some participant easier were absent 

- As the group was small all exercises were quicker finished and more time for discussions 
was possible  

USE OF TOOLS 

The smallest group in the testing phase was really comfortable to work with and more 
exercises and discussions could be done. All was done according to the plan. 

 

3. Italian high school Leonardo da Vinci Buje 

EVALUATION TOOLS 

Written evaluation after each day (alert tool) 
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MAIN ISSUES 

- The school plan was to involve all 1st class students except gymnasium students so the 

group was really big and because of that a little difficult to have discussions with students 

and involve them in all activities as some were shy in from of others or others wanted to 

be cool and not participate 

- a great help and effort has been made by the school pedagogy that helped a lot in the 

discussions and involvement of students 

-The third workshop had the lowest number of involved students as some were absent 

and it was the easiest to manage and also students were the most cooperative  

USE OF TOOLS 

1.Introduction game – on a teacher proposal, a name game was used for introduction 

and students were too much thinking and it took a lot of time – it wasn’t used for other 

workshops.  

After the shipwreck game a little discussion on talents has been done, what they think is 

also people that weren’t saved have some talents, also the one saved which talents have 

etc.. 

2. As the pasta tower game finished really fast for some groups to wait for others used 

was Mayers square (where the mistake was letting the name of the game on paper as a 

lot of students googled it instantaneously ☺ ) 

3. The one finishing earlier the work on  “The book of my life” were given to write a pie 

chart for the “MY inner resources” and later a discussion on the meaning of the book 

cover and their talents were made in collaboration with the school pedagogy that was a 

really great and helpful experience. It was interesting to see how almost all students 

underestimate their achievements and have a really low opinion and knowledge on 

talents. During discussions searched and pointed out were many talents from each of the 

participants. 

4. School for Tourism and Hospitality Poreč (Turističko ugostiteljska škola Antona 
Štifanića Poreč) 

EVALUATION TOOLS 

Written evaluation after each day (alert tool) 

 

 



nexpressed talent 

  
24 

MAIN ISSUES 

- great and easy to implement, it was part of the open days of the school and students 

were really cooperative and the evaluation was great, partly also it is as it was with 3rd 

class students, more mature and they really enjoyed the workshop  

USE OF TOOLS 

The most motivated group of the testing phase. Al main exercised have been done with 

a focus on entrepreneurship (which was the subject of the school day). All activities have 

been done in a really short time and the evaluations were excellent. 

 

RESULTS OF THE ACTIVITY AND IMPRESSIONS 

Participants were involved in the whole process, which raised awareness on the skills 

necessary for effective team working, communication, and problem solving; also, the 

activity allowed to look at issues critically and with a problem-solving attitude and the 

aim of a learning to learn skill development and developing an open-minded attitude. 

The main focus was on talents awareness in order to valorize more their roles in society 

and the need for education, especially non formal to be more social and inclusive. The 

school professionals agreed on the need on more activities like this and on a long term 

as more work is needed, especially with 1st year students with whom is the more difficult 

to work and the need is the biggest.  

SOME COMMENTS FROM PARTICIPANTS 

1. What you like the most on the workshop? 

• It was different, funny and interesting, creative.. 

• How we all cooperate 

• Pasta tower (in many evaluations) 

• The trainer and the tasks 

• The atmosphere was great 

• I was relaxed and it was really interesting and dynamic, in compare to many 

presentations I have been 

• Activities of all students together 

• Saving the people that were drowning (Shipwreck -many) 

• Outsiders –many liked it 
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• That we all participated and have communicated between as 

• I liked the most all things we did as we were laughing and we felt great 

• Drawing 

• (same also stated nothing, some all) 

• Team work 

2. How did you feel? 

• I had fun 

• Great 

• Very nice 

• (a lot of them stated just: ok) 

 

3. New skills learned 

• Patience 

• Tolerance and patience 

• I improved my friendship with girls from the other class 

• I learned to improvise 

• Architecture  

• I learned to communicate better with people and to listen to other oppinions 

also 

• (some of them stated nothing) 

• To do something with just a few things 

• To not discriminate people (x 3) 

• I was happy that I have accomplish something 

• That anything we do we have to have a plan and concentration 

• That everybody has a talent for something 

4. Contribution 

• I was communicative and open for cooperation 
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• Many stated that they contributed with their presence, presentations, knowledge 

etc. 

6. Active in the community 

• Many ansewers with just YES or NO… 

7. Proposals.. 

• Creativity, dance, singing and many nice things 

• I think these activities are just for small kids 

• I am not creative, but continue with the work you are doing 

• More technology (x 3) 

STRENGHTS AND CRITICAL POINTS / CONCLUSION 

The activity was effective but for more concrete results the involvement of school 

professionals and coordination on a more complex program would be needed, especially 

with involvement of non formal education in regular school activities.  

To keep the focus and participation more short workshops would be needed on a regular 

base. There is a high need on non formal education on a long term in the regular 

education system.  

All schools were interested in such activities implementation, for which more resources 

are needed. 
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ITALY: FORCOOP CORA VENEZIA SC 
Part 1: General introduction: main objectives and quantitative analysis     
 

Pilot actions were established to seek the Unexpressed Talent targets; in particular, 

Forcoop involved the local youth centre Altrokè and a local vocation school “C.F.P San 

Luigi”: the youngsters involved were dropouts or neet’s or possible dropouts. The main 

objectives were to raise awareness on Unexpressed Talents and hidden resources of 

participants. 

The first test was carried out in partnership with Altroké, the local youth centre in San 

Donà di Piave. The centre is managed by La Traccia Coop. Soc. and financed by the local 

NHS – Prevention dept. and the City of San Donà di Piave. It is a place where young 

people can meet and participate in different kinds of recreational and educational 

activities. Most of them have a migratory background and come from disadvantaged 

families, at risk of early school leaving or drop-outs/NEETs.   

The centre has undergone a restructuring process lately, so this project has also the aim 

to support the activities of the centre in this new phase and to provide on-the-job 

training for the educators working there. 

We agreed to organize 8 short workshops (duration: 3 hours each / frequency: once a 

week). 

The second test was carried out in partnership with a local vocational school C.F.P San 

Luigi. It is a school with a high level of students at risk of early school leaving or 

becoming drop-outs/NEETs.   

We agreed to organize 2 short workshops (duration: 3 hours each). 

 

General introduction: main objectives and quantitative analysis 

LOCATION YOUTH CENTRE 
“ALTROKE” 

C.F.P SAN LUIGI START UP 
YOUR 
TALENTS 

SESSIONS 8 2 1 

HOURS 24 6 3 
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TARGET GROUP Dropouts and neets from 16 
to 24 years old 

Young students of a 
vocational school for 
professional 
development 

Young 
employed 
adults 

Approaches, tools and resources 
CARDS   -“I am, I have, I’d like” 

 -“I am, I have, I’d like” 
transformed into “I am, I 
KNOW, I’d like” 

 -“Masters of life – portraits 
gallery” 

-Use of the card “Talents’ 
cake” 

-“Let’s play cards” 

-“Shipwreck” 

- “Paper towers” (#2 – 
Creative thinking) 

- “The A- Team” 

- “Escape Room 007” 
(New Card added to the 
“Learning to learn” area) 

- “Double Interview” 

 

 

-“I am, I have, I’d like” 

- “Talents’ cake” 

-“Shipwreck” 

- “Paper towers” 

- “Outsiders” 

“Talent’s cake” 

“The A-Team” 

EVALUATION 
TOOLS 

- weekly calendar filled by 
participants at the end of 
each session with new 
things learned from the 
activities 

- qualitative evaluation tool 

 

- alert tool 

- qualitative evaluation 
tool 

- qualitative 
evaluation tool 
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MAIN ISSUES - Lack of attendance,  

- less participants than 
those required by some of 
the activities 

- Lack of time  

 

// 

Main conclusions, replicability and transferability of the action 

RESULTS OF THE 
ACTIVITY AND 
IMPRESSIONS 

Participants were involved 
in the whole process, which 
raised awareness on the 
skills necessary for effective 
team working, 
communication, and 
problem solving; also, the 
activity allowed to look at 
issues critically and with a 
problem-solving attitude 
and the aim of a learning to 
learn skill development and 
developing an open-
minded attitude 

Participants were 
involved in the whole 
process, which raised 
awareness on the 
unexpressed and unknow 
soft skills necessary for 
the development of a 
future career; also, the 
activity allowed to look 
at issues critically and 
with a problem-solving 
attitude and the aim of a 
learning to learn skill 
development and 
developing an open-
minded attitude 

Participants 
were involved in 
the whole 
process, which 
raised awareness 
on the skills 
they had and on 
those they 
would like to 
develop. The 
activity allowed 
to look at issues 
critically and 
with a problem-
solving attitude. 

STRENGHTS 
AND CRITICAL 
POINTS 

The activity was overall 
effective 

The activity was effective 
but for a complete 
training path more hours 
would be needed 

The activity was 
effective but for 
a complete 
training path 
more hours 
would be 
needed 

 

THE PAPER BOATS EVENT 

Forcoop carried out an action in the first months of 2016 following the example of the 

“Mind the Map” initiative, created by Silvia Gobbo – a local creative talent, Forcoop has 

involved local groups of young people (16-25 years old) in the design and realisation of 
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art installations made of paper boats (using water as a metaphor) and the identification 

of a place of the city, in a state of abandonment or degradation, where to exhibit those 

installations. 

The aims of the activity were to reflect on young people’s role as citizens and on how 

they can improve their commitment in local communities as active participants; to use 

creativity and creative thinking to boost participants’ engagement and to facilitate the 

emersion of their unexpressed talents; to develop creative skills as well as 

communication/relational and organisational skills. 

In order to create their installations, following to the pilot action, participants who 

decide to work on the project  were encouraged to use paper boats containing quotes or 

messages written by themselves on subjects like talents, personal values, commitments, 

and future opportunities. 

There were three groups: one from a local sport’s association, one from a local vocational 

school, and one of independent local creatives. 

In San Donà di Piave, the groups had temporarily exhibited their installations, and every 

passer-by could collect a boat and, in exchange, make a symbolic donation to the 

creators of the installation. 

The installations had also been photographed and posted on Facebook, so users had the 

opportunity to votetheir favourites. The best installation was awarded a cash prize 

(500.00 Euros) for the activities of the Sport’s association or organisation/group that 

created it. 

Forcoop, in partnership with the Municipality, has also formed a jury that awarded minor 

prizes to the creators of the installation that best represents the theme of the contest. 

The activity involved a lot the participants and it’s replicable; it also helps the connection 

between youngster and municipality in order to develop further actions in the future.  

This initiative will help young participants to reflect on their role as citizens and on how 

they can improve their commitment in local communities as active participants. They 

developed creative skills as well as communication/relational and organisational skills. 

Participants  managed  time to dedicate to their projects on their own,  so that they be 

able to develop/strengthen their organisational as well as communication and relational 

skills. 
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PARTICIPANTS HOURS 

Overall between 20-25 Two events :- one for explanation and 
dissemination, one for the installations 

 

Workshops to help youngsters build and 
choose their boats and how to install 
them 

 

Overall Around 30 

 

The overall impression about the activities was positive, we noticed that the group 

activities were perceived as more involving than the individual ones by the participants; 

maybe interaction is the added value in the use of the tools but also the effort of thinking 

about their self and their main strengths was harder but definitely important. 

The participants were curious about the source and the aims of the activities, they were 

thankful and positively impressed by the opportunity of doing different activities from 

their usual routine. 

The main feedback we got was that they were never asked about their opinion and 

involving them as an actual active member of their own activities was surprising and 

rewarding and captured their attention. 
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BELGIUM: CIEP 

 
Part 1: General introduction: main objectives and quantitative analysis     
Participants and operators 

One group of young people of 20 to 24 years old in training at the AID (center of the 

MOC in matters of socio-professional insertion)  

They are job seekers wich resume training in sales after a difficult school career (school 

failure, dropout, shift…). 

The programme of the training provides time for “co-operative council” wich allows 

trainees to participate in projects in link with the citizenship notably. It is in the 

framework of these “co-operative councils” that the project “Unexpressed talent” has 

been experimented. 

 

Description of sessions (phase of the model and cards)  

The meetings concerning the project »Unexpressed Talent« have taken place the 

Wednesday, in the afternoon from mid-January to mid-february, from 13 to 16 hours.  

• Session 1 

The first session was in the « Mapping” and “Engaging” phases of the project 

“Unexpressed Talent. 

Content of the session: 

- Presentation of the project “Unexpressed Talent and of the experimentation 

(goals and operating methods) 

- Alert tool (output 2): test 

- Presentation of the key findings of the survey (output 1) 

 

• Séances 2 (25-01-17) : Output 2 et 3 

The three following sessions were in link with the “Appraising phase” (1 session by topic 

of the output 3) 

Content of the session: 

- Collective activities “Creative thinking”  
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 Cards: “THIS PEN IS NOT A PEN” et “THINK OUTSIDE THE BOX (MAIER’S 

SQUARE)” 

- Spaghetti-Marshmallow game (no card for this activity wich has been proposed 

by Alexandro during the training Unexpressed Talent in Madrid) 

- Alert Tool (output 2): outcomes and evaluation 

- Individual activities at home 

 Cards: “STRENGTHS AND WEAKNESSES” et “THE PERCEPTION OTHERS HAVE 

OF ME” 

 

• Séance 3 (1-02-17) : Output 3 

Content of the session: 

- “Communication” activities  

 Cards “BREAKING THE CODE”, “THE STRING”, “FEEDBACK GAME“ 

- Individual activities at home  

 Cards “THE TALENTS’ CAKE” et “THE TALENTS’ TREE” 

 

• Séance 4 (8-02-17) : Output 3 

Content of the session:  

- “Values and attitudes” activities 

 Cards: “HUMAN NEEDS JIGSAW” et “LET’S PLAY CARDS” 

 

• Séance 5 : Output 4  

Personal interviews for evaluating the first sessions 

  

Evaluation of the activities by the trainees 

Was I myself able within the group ? 

- Yes I  don’t problem with the groups  

- half, I am not myself face people what I don’t know well ; I am myself with my 
friends, in the sub-groups 
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- Yes, despite tensions 

- Yes, I feel comfortable everywhere 

- No, I don’t know well thetrainees of the other group and I need time to meet 
the others. 

 

I am involved in the activities 

- Yes, in all activities. I have tried my best because I was with my friends 

- Yes when I liked it and also when I don’t appreciate. I don’t be influenced by the 
members of the group 

- Yes, I never refuse activities 

- Yes, it is part of the training and I do it if I appreciate or not. 

- Yes, except for « Spaghettis » because it was without interest for me. 

 

Part 2: What are the positive/ negative aspects of the activities? 
 

                       Positive effect                                                            Negative effect 

 

  

I was able to speak more                       

     Sometimes, the games was too long                                          
                                                I don’t see how can the activities contribute outside 

Merge the 2 groups to learn to have a 

 better understanding of ourselves and of 

 others. It removes tensions.  

Better communication between the groups  Activity for children 

A lot of respect and individual expression 

Showing its creativity 
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My needs/my expectations  for the following workshops 

- Continuing to do creative games like the marshmallow challenge, in groups (to 
have the ideas from others is useful for my learning 

- I would like more games to express myself, in small groups (like with the rope) 

- I would like have activities during 2 afternoons 

- Deepening each talent and sharing it 

- I would like that the things remain like this :group, atmosphere, style 

 

To feel comfortable in the following project, I need… 

- I like to choose my group but sometimes it is good to change to learn to know 
the others 

- I appreciate like this ; I don’t want to it changes 

- I must have someone that I know in the group 

-  

My ideas for the next phase of the project 

- Games for expression 

- Fun games for learning 

- I have appreciated the different workshops 

- It would be useful to have an activity at the beginning to motivate each 
participant  

- I would like choose my group 

- I would like that a creative workshop be organized with drawing and making 
collages to better know the others; 

- In two afternoons 

- A full day to deepen or two afternoons during the same week 

Auto-evaluation of my skills / skills that I want to develop  

I reconsider all the activities 

• Creative thinking (activities ; that is not…, Marshmallow challenge) 

I am able to show originality 
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- Yes and more in group ! 

- Yes generally but it is not easy in group because everyone has different ideas and 
it is necessary to compromise 

- Usually, yes, I have always creativity but the games facilitate its expression 

- I don’t have many imagination, it is for me a constraint, I follow the others 

- Thanks to games, I have been very creative ang I have shown my big imagination 

 

I am able to expess my ideas in the group 

- Yes, espacilly when there is  a good understanding; if there are tensions, I would 
show reluctance 

- Yes but it depends on the group with people that I trust. If it is not the caseI have 
the feeling that I reveal too much myself. Then, I prefer observe.  

- Yes, it is easy for me to speak in a group 

- I impose my own ideas whilst listening to those of the others 

- Nobody prevents me to speak, I can do it 

 

I am curious 

- I have observed closely the functioning of each participant  

- I wanted learn to know the others not simply their name and first name 

- Find out the unexpressed talent of the others was for me more attractive than 
discover mine 

- I like find out new things 

- I ask a lot of questions; I want to know. 

- I ask the goal of the project 

 

Any others ? 

- I consider that the choice of animals wich must correspond to us was not relevant 
and I lose my curiosity to discover the animals of the others 
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- Thanks to activities, I have shown that I have originality and the group have 
followed my ideas at least partly. 

- I wanted that the project succeed and that the tower stands up. 

- I liked that everyone expresses 

- I need to follow through the project and see if it succeed 

 

• Communication (Activités : ‘’Concept ‘’, ‘’Chapi-Chapeau’’, ‘’Bout de ficelle’’, 

‘’Cracker le code’’) 

Je sais m’exprimer en public. 

- Yes because I am not shy(sportsperson) but I prefer nothing tell if I don’t know 

- Yes, it is not a problem 

- Yes I have dominated the floor 

I am able to listen and give my point of view during a debate 

- Yes, I am calm but determinate; I have good arguments and then, I am able to 
change the mind without irritation 

- I am able to give my opinion but I am not always able to listen and I try to 
improve that. 

 

Any others? 

- I prefered the game of the rope because we discussed calmly, without interruption 
and there are no rules 

- I think that « cracker le code » is the most complicated game because it is easier 
to talk than to observe 

 

• Values and attitudes (‘’Puzzle des valeurs’’, ‘’Cartes des valeurs et attitudes’’) 

- I can identity the values what I share. 

- Yes, it is not a problem 

- I am able to work with people wich have different opinion from mine 

- Yes, I am understanding ; we has some interesting discussions, without tensions. 
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- Everyone had a point of view ; I don’t have the intention to change people. I am 
trying to understand why he thinks differently from me and according to the 
response, I argue or not. 

- I respect  the values of everyone, I am able to work easily with people having 
different values from mine 

- Yes, I have a friend with values and we get along well; we work always together 

Any others? 

- It was very pleasant; the team operates well with a lot of discussion. We have 
learned to know 

- These excercices were different from others animations. It was fun to change the 
style. 

- I have discovered people otherwise 

- Our values have been too quickly removed and we don’t have the time for seeing 

 

• Transversal skills 

I am able to work in a group: 

- Yes but it depend with whom; I like to be with motivated person like me 

- Yes but strictly with respectful people 

- Yes I have improved thanks to the training 

- Yes, because I learned to begin the question myself 

- Yes, it is a new experience, we are able to discuss together 

- In sub-groups, it is easier to speak for me than in a big group 

- Yes, currently but before I was shy 

 

I am able to manage the conflicts within a group: 

- Yes, if there is a problem with somebody, I say it clearly but without irritation 

- Yes, but it depends of the scale of the conflict; when I am not able to manage, I 
escape. 
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- No, I « -Non, je garde tout pour moi jusqu’au moment où j’explose 
violemment.  Et en ce qui concerne le conflits des autres, je mets mon grain de 
sel, mais pas pour calmer la situation.» 

- It is difficult for me to manage my own conflicts; conflicts of the others don’t 
concern me 

- Today, yes but before, no, I cried, I understood that there was useless. 

- I manage my own conflicts; I don’t interfere in the conflicts of the others. 

Any others? 

I knew already my own talents, then, it was more interesting to discover the talents of 
the others. 

It will be easier to meet the others. 

 

Conclusion 
The activities taken place in a group dynamic for a group already existing. 

That allows to improve the everyone’s knowledge, the understanding and the cohesion 

of the group and finally, the self-confidence of the participants. 

Some participants appreciate the playful nature of the activities because, it is different 

from other activities which they used to do. 

Others participants have difficulties to identify the goal of the activities with a playful 

nature; it is for them too childish (it is maybe because they are in a formal learning 

process). 

It should not be forgotten that this type of activities can be used for all the groups in 

order to improve the  group dynamic   and allows the participants to feel comfortable 

into the group and to become aware swiftly of their capacities and talents. 
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SPAIN: DGSSIS-CM 
Part 1: General introduction: main objectives and quantitative analysis  
Due to the lack of enough trainers in the intervention phase, we have readjusted the 

times, the collaborating groups and entities, and we have carried out the pilot action, 

despite of the difficulties that have arisen. We have tried to cover most of the indicators 

for achievement of the results.  

The General Directorate of Social Services and Social Integration promoted and 

disseminated the UT project to more than 30 entities from the Community of Madrid. 

They have been selected as appropriate to implement and replicate the methodology and 

tools developed in the frame of the project in their daily work with young people in 

disadvantaged situation.  

Three external entities (Jamboree, Barro and ASPA Associations) collaborated with their 

youth groups in the pilot action, guided in the process by trainers who took part in the 

UT training activity implemented in Madrid. 

The objectives were: 

1. To provide a detailed analysis of the current situation of unexpressed talents, including 

data on early school leaving (ESL), NEETs and exclusion from any type of 

social/economic activity. 

2.  To use different UT tools and methodologies in the test to reach better and impact 

all the actors involved. 

This final report shows the results achieved by each of the entities that have provided the 

youth groups for the pilot action and the overall project results with final conclusions 

of the implemented activities by the General Directorate of Social Services and Social 

Integration at the Community of Madrid. 

 

Part 2: Approaches, tools and resources  
All used materials and tools have been translated into Spanish in order to implement the 

project dynamics and games with the young people. 

The action started with project presentation to the new entities, to their staff of trainers 

and educators, and finally to the guys. Further the questionnaires have been passed to 

the youth groups. 

Once obtained the results, they have been presented to each entity and youth group. 

The particular cases have been explained and appropriate tools have been applied in the 

work with the groups. In the final session, the activity has been evaluated and further 
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personal possibilities and potentials have been discussed with the young people, as well 

as possible challenges to be overcome. 

 

Part 3: Main conclusions, replicability and transferability of the action  
 

In the case of the Jamboree Association, the participants who agreed to participate in 

the questionnaire decided themselves to do it through a WhatsApp group. After the 

initial presentations, we were not sure if the tool seemed interesting to them, but we 

were surprised with the results that many more girls and boys than the expected had 

responded (total of 15). The final sessions on developing project dynamics and games 

took place at the headquarters of the entity, carried out by one of the professionals who 

attended the UT training activity in Madrid. Below are some photos of the activities 

implemented by the Association during the fiestas of the neighbourhood “Aluche" 

2017. 

   

     



nexpressed talent 

  
42 

Nickname SCUOLA 
FAMIGLI

A 

RELAZIO

NI 

SOCIALI 

SENTIME

NTI 
TALENTI ANIMALE 

Lidia Burgos 6,3 8,3 6,7 7,7 8,3 LION 

CMJ gonzalo 5,3 7,7 6,3 6,3 5,7 

GRASSHOP

PER 

CMJJONATHAN 7,3 8,3 7,0 7,7 7,3 LION 

CMJ Rodri 7,0 6,7 6,0 7,0 8,0 LION 

Mike 7,3 6,7 7,0 6,3 6,3 LION 

CMJ tolueno 6,3 7,3 7,0 6,0 6,3 LION 

Javivi 7,3 7,3 7,0 6,3 6,3 LION 

CMJ Piedra 6,0 7,3 6,0 6,7 5,7 LION 

CMJ Buu 7,7 8,7 8,0 7,7 7,3 LION 

CMJ Roi 8,0 7,3 5,7 7,7 7,0 LION 

Mojito picon 6,0 8,3 6,3 6,7 6,7 LION 

CM Jraq 7,7 7,0 7,0 7,3 7,0 LION 

CMJ AlvarOo 7,0 7,7 6,3 6,3 8,3 LION 

CMJ Ana 7,0 6,7 7,0 6,0 4,3 ANT 

 

The second group was formed by the Barro Association, an organization that works with 

Roma people. This is a special entity, as the students with whom it works have high rates 

of school drop-out and the boys and girls have a hard time committing themselves with 

any activity. From the 10 young people who we expected to take part, finally appeared 

only 3 on the day of the project presentation. So, 3 passed also the questionnaires and 

demonstrated active participation and commitment. This entity works with young 

people in their free time, such as job orientation classes, Spanish courses and school 

support, etc. They work with groups of parents, equally to promote social and cultural 

integration. They use cultural mediators from the neighbourhood, who have gained a 

knowledge of the language and certain levels of training. 

It is also important to emphasize that it was necessary to readapt the language of the 

questionnaires because they seemed too complex for this youth group and yet they 
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needed a volunteer from the association to make the relevant clarifications in each case 

and help them answer the questions. All of them were Romanian gypsies. Considering 

these difficulties, the boys and girls did not directly answer their test in the internet 

application, but we gave them the printed tests and then the professionals entered the 

responses in the database. The final sessions took place in the premises of the association 

to which correspond to the following photos.  

  

 

 

Nickname SCUOLA FAMIGLIA 
RELAZIONI 

SOCIALI 
SENTIMENTI TALENTI ANIMALE 

Bratian 

Spirache 7,3 7,0 6,3 7,0 7,7 LION 

Samuel Stan 5,7 7,3 6,3 8,0 8,3 GRASSHOPPER 

Claudia Iosif 6,7 6,0 6,3 6,7 7,3 LION 

 

Finally, we had the participation of ASPA Vicálvaro association. This entity offers a public 

service of the City of Madrid for the intervention with young people from various 

districts. They offer also school support, training and social work integration, as well as 

leisure activities. It’s managed by a private company and showed a great interest in 

launching the project and participating in the pilot action.  

The answers to the questionnaires were finished within the established deadline, which 

was one week and there were no difficulties in the work with this group. The sessions 

took place at the entity’s headquarters. 
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Nickname SCUOLA FAMIGLIA 
RELAZION

I SOCIALI 

SENTIMEN

TI 
TALENTI ANIMALE 

ASPA JOSE HEREDIA 8,3 7,3 5,7 6,7 7,0 LION 

ASPA ANTONIO FDZ. 8,0 6,0 5,7 5,0 6,0 OWL 

ASPA ANTONIO 

FDZ.BRUNO 4,7 6,0 5,7 5,0 6,3 TURTLE 

ASPA LUIS TORRES 5,0 8,3 6,3 6,7 5,7 GRASSHOPPER 

ASPA Antonio Cuevas 5,3 7,3 7,0 6,3 6,0 GRASSHOPPER 

ASPA Jonathan 

Arambulo 7,0 6,0 6,7 7,7 6,7 LION 

ASPA JENIFER 

RASCÓN 6,7 7,3 7,3 6,7 6,7 LION 

ASPA Diego Ortiz 7,3 5,3 8,0 7,7 5,3 LION 

ASPA Asif iqbal 7,7 7,3 6,7 7,0 6,3 LION 

ASPA Michael 

Martínez 4,3 5,7 6,7 4,7 5,3 DOG 

ASPA Carlos Navas 7,0 5,7 6,0 6,0 7,0 WOLF 

 

As a conclusion, we must point out that despite of the difficulties encountered in the 

development of the pilot action, we have finally managed to implement it in 3 groups, 

with a significant number of young people (N = 28).  

The collaborating entities have shown interest in continuing and integrating the project 

tools in their further work, with the support of the General Directorate of Social Services 

and Social Integration. They have been provided with all project material and outputs, 

so that they can use the UT tools and methodology in their daily work with young 

people at risk of exclusion. This way will be ensured the sustainability of the project 

methodology. 
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FRANCE: CULTURE ET LIBERTÉ 

 
Introduction 
Unexpressed Talents is based on a principle very familiar to what we’re calling in France 

“popular education„: each person is able to develop learning strategies, capacities and 

competences, in various fields, regardless to his/her sociocultural background. 

Subsequently, he/she can display creativity, take initiatives and engage in activities, for 

his/her own sake or for collective purposes. 

At the same time, one can observe that in many European countries, young people from 

disadvantaged groups can’t find their way to be citizens and workers in good conditions. 

They remain far from community actions and implication in civil responsibilities ; 

furthermore they quit school prematurely and don’t accede to qualified tasks, or are 

bound to unemployment or very precarious jobs. 

The Unexpressed Talents project addresses this issue and aims to facilitate young people 

integration both in the community and in the job market by identifying and valorizing 

their talents, and by helping them to participate actively to CSOs and/or NGOs. 

 

What interested us in Unexpressed Talents 

1. As  we  said  above,  this  approach  seemed  to  match  our  idea  of  “popular 

education„. Thus, it was particularly motivating to share practices and teaching methods 

with professionals from other European countries. The ideal formula would have been 

to involve trainers from our organisation, for instance those working with youngsters 

in Marseille or Lille… 

 

2. ...but indeed the professionals and the volunteers of Culture et Liberté (as well as many 

other associations) are always running out of time and they couldn’t be present nor find 

a moment to enter the UT process. It means all the same that we will disseminate the 

tools and the methodological thinking among our network, so that our colleagues have 

the opportunity to appropriate, adapt and develop it. 

 

3. Moreover, the research premise appealed to us by adopting a multidimensional logic. 

ELS takes place in a system fed by social, economic, cultural interacting factors.  It also 
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refers to individual stories and geographical contexts; eventually, that’s why a 

transnational study is of help to build constructive answers. 

How we took part in the project 

The first step consisted in a research with young people at risk of school dropout, to get 

information “first hand” about their lives, their feelings, their difficulties, the way they 

see their school path, their talents, their future, etc. It aimed to sketch out the guidelines 

of the study. 

For that purpose, by December 2015 and January 2016, we turned to some apprentice 

training   centres   we   collaborate   with   for   many   years,   organising   international 

exchanges. That way, we could spend some time with different classes to complete the 

questionnaire designed for the Output 1. 

In June 2016, we joined the training week in Madrid to meet the project partners, learn 

more about the research results and experiment together some of the tools to be tested 

by the young people in Output 6; then, in November 2016, we had a short meeting in 

Lisbon to think about the further step and consider the possibility of a three months 

extension, for a longer and better implementation. 

This extension proved to be useful: there’s a large difference between a project “on paper„ 

and its realisation, affected by many unexpected circumstances. Moreover, the simple 

agreement on a planning, on a procedure, the sheer significance of a concept, can be 

endlessly debatable. We had to take this into account to reach mutual understanding, in 

the first place with the trainers and then with the trainees. At stake was the opportunity 

of a confident discussion, possibly bias free, to obtain a truthful picture of the young 

people potentialities and desires, and to test actually how the different exercises could 

perform, which problems would appear, how the young participants  would  react,  and  

also  the  adjustments  and  accommodations  to  be imagined for the further uses of the 

tools in context. 

 

The implementation 

Our partners: an experimental educative program 

In a suburban town south of Paris, Maisons-Alfort, for two years, French National 

Education  and  a  major  institution  dealing  with  adult  training  have  launched  on  

a program for young ELS, trying to bring them back to an integrative path, working on 

two dimensions: basic knowledge upgrade and motivational / professional project. 
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We met them thanks to a partner who’s working part time for them, part time with us. 

The participants enter the course freely, during four months, three days a week. The 

teachers / trainers support them on both dimensions (upgrading and professional plan), 

with innovative methods they can build or collect around. That’s why they were curious 

to try the tools elaborated by Unexpressed Talents. 

The group picture 

The group we worked with began the session on February 22 nd  and was thus newly 

composed of people hardly knowing each other, coming from different schools and 

various scholar contexts. This characteristic prevented us to resort to the tools based on 

others opinion and by the way on (quite) long time acquaintance. 

The 16 young boys and girls originated from suburban towns South-East of Paris, 

particularly Maisons-Alfort and around. 

It was quite a diverse group from 15 to 20 years old, mainly composed of boys (12 boys 

/ 4 girls), 7 of them native French with French parents; among the others, 4 native 

French with foreign parents (North Africa), and 5 foreigners (3 from Eastern Europe 

and 

2 from Africa). 

Among them, 6 had quitted general education; the others left vocational schools, all of 

them because they disagreed with the trade they were guided to. This point of 

educational guidance was frequently mentioned and complained about. Obviously, they 

are calling for a greater say in their professional life. 

 

The approach we planned with the trainers 
Consistency is one of the main concern that lead the choice of the exercises proposed to 

the group, as well as the order in which they were applied. The teachers/trainers operating 

on the program tried to ponder the best way to bring the young people to trust in the 

process proposed to them, to enjoy it, and to answer positively (say, take part willingly 

and show interest and engagement). 

Thus, we agreed on some operating rules: the tasks had to be logically organised, clearly 

presented and explained, various enough to avoid the risk of boring the participants, and 

we had to interact with them both lively and seriously, to foster the thinking exchanges. 

We were allowed seven afternoons of three and a half hours, every week from March 
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2nd  to April 12th,, sessions long enough to establish dialogue, and short enough to 

keep from weariness and uneasiness. 

Step by step with the young people 

The exercices we selected and their organisation 

 

We decided to split each afternoon in two, with a break in the middle to allow some rest 

and above all informal talks among participants, and between participants and trainers. 

During the first part, an ice breaker (sessions 1 and 2) or an energizer meaning specifically 

the gathering of the group for UT workshop (in French, we said "l'atelier des talents 

cachés"), to foster group dynamics (sessions 3 and 4). For the sessions 5 to 7, we began 

with exercises oriented towards models and ethical issues. 

In other terms, we were part of the general course, but altogether two friendly outsiders 

who came once a week, on special topics, following a special logic. For that reason, we 

took time in the course of our first workshop to detail our objectives, our place in the 

program, trying as much as possible to raise questions and to satisfy the young people 

curiosity. Make them curious was anyway one of our main preoccupations. 

For the second part, we had a tool oriented toward cooperation and problem solving 

(session 1 to 3), and then we proposed tools involving group debate on values, choices 

and/or professional wishes (sessions 4 to 7). 

 

Session 1 

Energizer – the human knot – we felt it was a bit risky, because this exercise demands 

not only cooperation and coordination capacities but also self control. It requires to be 

careful, calm and to react rapidly enough not to make the knot a mess! Indeed, it proved 

to be a funny tool, and the participants were surprised themselves to achieve it correctly 

without hurting anybody, though the human knot had to be reshaped several times. For 

our first meeting with the group, it was a fine ice breaker. 

Creative thinking – this pen is not a pen – We deemed it more appropriate to display a 

game calling on their imagination and following the casual ambiance of that first 

workshop. Looked like it was appreciated, in spite of some difficulties to fix the members 

of the group around the instructions defined for that tool. It was the first session, and 

we could suppose we were still testing each other (participants vs alien trainers). 

 



nexpressed talent 

  
49 

Session 2 

Energizer – Chairs – Encouraged by the experience of the human knot, we tried the 

“chairs” which is also a punchy tool, further calling both to vigilance and swiftness. In 

fact, though the trainees began to play up, they understood rapidly the necessity of 

concentration, and consequently they calmed down and focused on the challenge 

(prevent the walker to sit on the chair) with no brutality. We took some time to allow 

several persons to experience the walker position. 

When asked to think about what went on during the game, some of the participants 

noticed that the success (for the walker as well as for the others) depended  precisely on 

the  capacity to  take  the issue seriously,  and  without messing around. 

Creative thinking – Breaking the code - This exercise matched with the previous one, 

calling for a watchful and careful attitude, and equally to shrewdness, collective thinking 

and agreement. One young girl defined the session as dedicated to the cunning ones, 

raising a discussion about the good reasons to keep calm (it doesn't always mean quiet) 

and to think before acting (it's useless to hurry if you don't anticipate what can happen). 

 

Session 3 

Energizer – Astronauts – The group was more familiar, and it was interesting to try a 

tool based on mutual support, and also on the individual capacity to relax and let go. It 

was also amazing to observe opposite attitudes: some are so confident they're not far 

from recklessness, and some, on the contrary, feel too stressed to rely on others – 

blindness is very worrisome and unsettling for them, as was said in the more reflexive 

part of the exercise. The gender bias (i.e. girls more  troubled  and  anxious  than  the  

boys)  was  not  confirmed  by the  group reactions, boys and girls adopting indifferently 

one attitude or the other. 

Creative  thinking –  Feedback  –  This tool was chosen to allow trainers and trainees to 

review some logical abilities (e.g. spatial vision) and think about the way  they  express  

their  explanations.  Thus,  they  can  realise  the  difference between what they say, how 

they organise their instructions for the image reproduction, and what their fellows hear, 

interpret, even "translate". 

It was clear for the largest part of the group that the exercise treated of the couple 

expression/perception and its tricks. Anyway, it was a moment of individual / collective 

thinking during which the participants appreciated mostly to have their ideas taken into 

account, to be considered. It encourages them to think further. 
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Session 4 

Energizer – Walking – We expected this tool to be a rough one, but we also thought 

that the members of the group were confident and accustomed enough to our methods 

to have a stressless practice. Indeed, it proved quickly to turn unruly and noisy. The 

players were excited and confused, although they should have been both heedful and 

reactive. At the beginning, they had some difficulties with the instructions and the first 

pair of words (it took them some time to understand what they were expected to 

achieve). 

When we tried to understand what was wrong, it appeared that, maybe, the group was a 

bit numerous. On the other hand, the afternoon took place after a tense morning 

session and a conflict opposing two boys and one of the female trainers. The program 

was in progress for a month, and probably began to bring some strain, partly due to 

personal confrontation between some "hot tempers". 

Creative thinking – Building Bridges– This exercise raised two types of difficulties, more 

exactly two types of occasion to co-operate and to build… a work organisation (dividing 

roles and tasks, logical and spatial reasoning, working out plans, appraising the needs in 

term of raw materials and equipment, etc.). It means   two   dimensions:   relations   and   

negotiation   abilities,   capacities   to anticipate, and coordinate, plus practical skills. 

It proved to be efficient, because the group took it very earnestly, and was 

simultaneously thrilled by the challenge. They succeeded quite well, but were too slow 

to solve the problem (when we had to stop, the bridge was not finished yet). Some of 

them explained it saying they had lost time « because they enjoyed too much being 
together » and didn’t feel easy with the building project (a complex one, with many 

details to think upon, and a kind of shyness, being afraid of forgetting things). 

Eventually, this tool was good to calm down the previous tension. 

At this moment of the program, we chose to shift from energizers to more reflexive 
tools. Anyway, the trainers wished to work more deeply on the personal / professional 
perspectives and vision shared by the participants, turning towards exercises aiming to 
question and think about their models, their values and attitudes, and also the way they 
had lived school, learning experiences, success and failures. 

The overall purpose of these sessions was to increase the self-awareness of the trainees 
and to help them to make further vocational and professional choices. For us, it was 
amazing to see that they were, at the same time, almost paradoxically, mature in front 
of everyday life constraint and quite playful, as one of them told: “it’s hard enough, we 

don’t want to get bored!” 
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Session 5 

Starter –  Who’s your hero?  Which superpowers?  – The exercise actually implemented  

was  a  mix  between  the  two.  The  aim  being  double:  make participants talk about 

their models, the personal characteristics they value most (and the reason why), and 

then bring the thinking on the useful ingredients of a collective action. 

Most of the participants mentioned singers, actors, & hip hop dancers, i.e. characters with 

little involvement in civil society initiatives, explaining why they were fond of them 

(because they were sporty and strong, good-looking…). 

Then, we realized that the hero is not necessarily a model, probably because of the socio-

economic distance. It’s a bit odd to discover that, although they’re adolescents, they are 

often pessimistic and they’re not dreaming of a bright future. On the contrary, they’re 

kind of realistic and make out fantasies designed for fun from real perspectives. 

When asked about collective action, some members of the group dealt first with the idea 

of the leader as essential. A discussion thus arose three points: hierarchy 

/ authority; the difficulties to reach an agreement in a self-organised group; the 

motives (they have to be pretty good to gather a group). 

Creative thinking / ethical debate – Ideal City – this was the only tool dedicated explicitly 

to society and social themes, but the morning discussion was altogether fitting for that 

purpose. We decided to apply it because the city question is of particular relevance for 

the young boys and girls living around Paris, most of the time in poor neighbourhoods. 

It was also interesting to consider how they feel about local politics (i.e. the decisions 

affecting their community). 

The exercise produced, at the same time, an opportunity for the participants to show 

how they are resentful about their living conditions, and to realize all the difficulties and 

contradictions at stake to manage a city (the bigger the more complex).  However,  they  

agreed  on  some  basic  rules  and  priorities,  as  for instance to develop collective 

transport, parks and sport equipments, meeting places to encourage citizenship and to 

make “friendly cities”. 

There was also some discussion: what’s the better choice to do, between a town strictly 

divided in residential neighbourhoods, working areas, and commercial sectors, or urban 

zones more integrated where the commuting from home to work or to shops is 

smoother. By the way, a link was clearly drawn between CSOs and civic / urban life: even 

if they are not engaged in CSOs, they have heard of them and of their role. 

, 
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Session 6 

Starter – What turns me on? – we adapted this exercise by proposing the participants two 

phases. During the first, they listed their own motivational keys and for the second part, 

we put all the answers on a paper board and parted them between positive keys (“the 
keys for action”) and negative ones (“the keys for reaction”). Then we proposed some 

new keys to the group, and had a general discussion to distinguish not only positive / 

negative, but also internal / external, personal / social / school or professional, along 

with the links and contradictions between the various types of keys. 

From the trainers point of view, this tool is not only useful to consider the motivational 

keys, but also to work on classification methods. This is probably true; nonetheless, it 

was not a favourite activity for the group (perhaps too formal and not lively enough). 

Ethical debate – Shipwreck – a “classic” tool, even in French training, it’s considered very 

useful to question ethics and representations, and to argue about talents of various kinds 

(personal talents; talents related to the social image, to a trade, and so on) and to 

question the prejudices. 

In the group, composed of various origins and cultural backgrounds, it was particularly 

relevant to examine the “crossed bias” (gender, nationality / culture) and the 

sociocultural images as well. The debate was quite controversial. Our intention here was 

not to deliver any morale notions for certain but to bring the young people to doubt 

and to consider and confront values alternatives. 

 

Session 7 

The last afternoon was specifically dedicated to the participants projects, trying to explore 
their areas of interest, values, experiences and talents, so as to begin to draw some 
guidance lines and imagine personal / professional directions. In fact, the time allocated 
was too brief; we were wrong to propose these two exercises on the same session. 
Fortunately, the program was not over, and the trainers had the opportunity to resume 
and develop them, alongside with the participants professional plans (and other tools of 
their own). 

My values – For this tool, everybody had to work first individually, and then three by 

three to compare and expand their ideas. 

Learning from experience (success & failures) – the scheme is similar to the previous 

exercise: individual work and then in little group, to analyse further thanks to the group 

diversity. 
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It would have been better to devote 3 or 4 hours to perform each exercise (i.e. two 

sequences, close together), for it requires much thinking and concentration, especially 

with people under 20. Each little group was composed of different ages, and we tried to 

have at least an older boy or girl with two younger ones, so as the former could help the 

others to focus… and it was not wholly successful. As pointed above, the trainers could 

go further into the issue, and it was anyway one of their aims. 

 

Some added comments 
✗ The Key Competences of the EU framework describes a model; as such, it refers 

to much more complex real life situations. Furthermore, this model can be seen as 

pyramidal, ranging from basic skills (reading, writing, arithmetic…) to more 

sophisticated ones. In real life, people deal with most of these competences, in a random 

way, according to their experiences and often regardless of their schooling. It’s like a 

range of possibilities offered to them, which they can use and mix according to their 

needs, in a kind of everyday expertise built on a large variety of material and resources. 

Anyway, this framework doesn’t indicate how these competences have to be acquired. 

Actually, the young early school leavers rarely pick them up at school, and more 

frequently with peers, and adapt them to their needs without paying attention to a so-

called ‘right‚ or formal method. In front of social difficulties, it seems that the key words 

are adaptability and sense of adjustment. 

✗ This can be considered as a kind of limit but also viewed positively as reflecting a 

strong capacity in coping with very different resources to address essential issues. 

Whatever the way they develop them, it’s important to recognize it as competences. 

✗ The unexpressed talents of the young people can be related equally to individual 

abilities and group dynamics: thus, it’s crucial to carry on group activities liable to 

generate positive energy, and to promote solidarity, mutual aid, and collective thinking. 

✗      As far as the educational support is concerned, we can give three general advices to 

help the group dynamics and the collective thought: 

# The implementation would rather take place in a non scholar atmosphere, for school 

is quite a negative reference, associated with passivity and subjection. On the contrary, 

the tools proposed are based on the energy, the initiative and the engagement of the 

participants (pre-condition to have a truthful contact and to establish an open 

dialogue). 
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# It seems particularly important to perform the tools in two distinct parts: the first 

being actually dedicated to action (the game, the problem to solve, role-playing, etc.) 

and the second part to analyse what happened, the way the participants proceeded, their 

feelings, their difficulties, and so on, purposely to raise their awareness of themselves and 

of the situations and relations they live, so that they can take some distance and conceive 

more appropriate operational answers. 

#  Unexpressed means that expression is important  and  is  truly a  vigorous request of 

young people! Oral and written expression can (and ought to) be fostered, for example 

group discussion and debates, as well as creative writing. 

The latter is an approach substantially different from scholar writing, more open and 

playful, in which spelling mistakes don’t matter: the goal is to manage to highlight the 

feelings, the concerns and the wishes, so as to be able to build some plans for the future. 

They can begin with games with words and shift to more personal texts, individual 

and/or in groups, to help self consciousness as well as team building and collective 

creation / expression. 

✗        Given the limited number of sessions, we could only begin the process with the 

young people, and implement some of the tools. In any way, the training was at too an  

early stage  to  ask  the  young  people  to  complete  the Youth  Pass.  It  would however 

be possible at the end of the training, at least for some of the trainees. 

The trainers are actually interested to carry on working with us, willing to implement 

and use other tools from UT. 

 

What the participants said about the Unexpressed Talent (some feelings and opinions) 

About the alert tool 

It's fun, looks like a magazine quiz. 

 

Maybe it' a bit too obvious that nobody would like to be a turtle... and you can guess 

the answers you ought to give and the ones that don't fit. 

About the exercices 

Feedback 

Words are tricky: we very often feel things the same way, so we should say the same 

things, shouldn't we? But in fact, we don't... 
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We have to think about what we say... but most of the time, we don't have enough 

time... 

... and sometimes we are angry, or nervous, or excited, and we cannot find the words... 

Words are an important matter. 

 

Who's your hero? Which superpower? 

What is a hero? A star? 

We know that the TV stars are just pictures, and we don't really care about them. They're 

not interesting, they're not close to us. Why should we care? 

It's more important to be able to trust in a little group of friends we're in touch with for 

a long time. 

 

Ideal City 

What's the use to make us dream of an ideal city? 

It would be good to take time to understand more precisely what's going on with city 

services, city policies, the decisions that are taken (and the way they are). 

 

About the process in general 

It was nice because we could talk and express our opinions, and try to understand 

ourselves more deeply [ some other tools allowed it during the training session ] but it's 

probably too short a time, and it's difficult to see what it will be worth and how to go 

on. 

It's certainly important to take time for that kind of work on ourselves. It was also great 

to be listened to, and to be taken seriously. 
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SLOVENIA: LUNG – Ljudska univerza Nova Gorica 
Introduction 
 

In Slovenia, we have a smaller percentage of dropouts than the other partner countries 

(except Croatia) and so, in order to reach the goals of our project, we decided to carry 

out our experimentation process in a vocational school, where they face the highest 

dropout rate and where we thought our engaging activities would be most welcome. In 

order not to interfere too much with the ongoing classes and course of work, we decided 

to work with one class/ group of 2nd year students of Vocational school for computer 

science and electronics in Nova Gorica. This was suggested by the school’s counsellor 

and their class teacher who was convinced this would help the students see other aspects 

of being active and “useful” in society rather than “just going to school”.   The class 

consists of 20 students, however only 16 were present on the day of our Alert tool 

testing and these were also our participants at the workshops we carried out. Most of the 

activities were carried out in one day (we spent more than 6 hours together) as this was 

easier to organize – without having too much impact on the course of events on the 

school calendar.  After having carried out most of the activities from the cards, the 

Engaging talents part of the process took place – we chose the Multigenerational Centre 

VGC Goriške as the most appropriate setting to do that. We asked the staff to invite their 

seniors or whomever may need help using their phone, smartphone or tablet for a 

session with our young students from the Vocational school for computer science and 

electronics. The event was a huge success and so we decided to organize it again. 

Altogether we had three sessions/ events with students helping seniors with smart 

devices.  

 

The structure of the pilot experimentation meetings: 

Session 1 (3 hrs) 

      - Introduction game  

      - Escape Room 007 (variation); Learning to Learn  

      - The Human Knot; Communication and networking 

      -       Feedback Game 

 

Session 2 (2 hrs) 
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      - Think Outside the Box; Creative Thinking  

      - Through Paper; Creative thinking 

      - This Pen Is Not a Pen; Creative thinking 

 

Session 3 (3 hrs) 

     - Shipwreck; Critical Thinking 

     -        Statement Game; Critical Thinking 

     - Pasta Tower; Creative Thinking 

 

Engaging talents sessions (3 x 2 hrs) 
 

The participants were in general very happy with the activities, the evaluation (reflection) 

part of the experimentation showed that what they valued most was the chance that they 

got to do “something different” in terms of school-approved activities. Most of them 

also emphasized the importance of getting the opportunity to express their honest 

opinion, feelings and share their beliefs which they rarely get the chance to do during 

their regular class work. The students and teachers agreed there is a strong need for more 

communication boosting activities and also activities encouraging voluntary work. 

 

After the Unexpressed Talent sessions had finished, some more teachers and youth 

workers expressed their interest in participating in the process, however we had to turn 

them down for the time being as the project was already in its final phase. Nevertheless, 

this shows that the experimentation phase was carried out well and triggered interest in 

the UT process, which was one of our goals. 
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